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I. Introduction  
 
The Jump@School project is funded under the European Commission’s Lifelong Learning 
programme. The project concept was developed as a response to a call on social policy 
experimentation with the specific aim of supporting the “implementation of innovative policy 
solutions at institutional level to reduce early school leaving, in line with the priorities set out in 
‘Europe 2020’ and ‘ET 2020’ (European Commission, 2013).” Reducing the levels of early school 
leaving (ESL) to below 10% is part of one (education) of the five headline targets, of Europe 
2020; the European Union’s ten-year growth and jobs strategy launched in 2010 (European 
Commission, 2015a). This objective, to have fewer than 10% of young people dropping out of 
education and training (European Commission, 2015b), also forms one of the EU benchmarks 
for education  under the strategic framework for European cooperation in education and 
training 2020 (ET 2020);  which provides common strategic objectives  for Member States 
including working methods with priority areas in education (Europa, 2009). 
 
In 2013, the EU 28 average of early school leaving was at 11.9% as compared to 12.7% in 2012; 
in 2014, the EU 28 early school leaving rate reduced to 11.1%. Although this can be considered 
to be quite close to the proposed rate of below 10%, this average rate masks quite a number of 
outliers. 181 of the 28 EU Member States already had levels below the target in 2013; this was 
true for just 13 Member States in 2012. However, countries like Spain (23.5%), Malta (20.9%), 
Portugal (19.2%), Romania (17.3%) and Italy (17%) still have considerably high early school 
leaving rates in comparison (European Commission, 2013b). Such outliers formed the backdrop 
of the Jump@School project.  
 
Based on the application guidelines for the call in which the project is embedded and which 
clearly encouraged the use of an experimental model2, Jump@School decided to use an 
experimental model to attempt to reduce the risk of early school leaving in Italy (particularly in 
Sardinia which had an ESL rate of 25.8% compared to the Italian average of 17%) in 2013, Malta 
and Turkey which were chosen because of their high early school leaving rates. Turkey, although 
not an EU Member State, was included in the consortium because of its particularly high early 
school leaving rate of about 38% in 2013  (Szombati, 2015). Due to internal difficulties leading to 
impossibility in the realisation of the project, the Local Government Association of Malta (LCA) 
had to withdraw from the project in its early phases. It was replaced by the Foundation of the 
Region of Valencia of the Employment Agreement in the city of Valencia (FCVPE) in Spain, which 
was a good replacement considering the fact that Spain currently has the highest early school 
leaving rates among EU Member States with 23.5% in 2014.  

                                                           
1
 The 18 countries with early school leaving rates below the 10% target in 2013 were: Czech Republic (5.4%), 

Denmark (8%), Germany (9.9%), Estonia (9.7%), Ireland (8.4%), France (9.7%), Croatia (3.7%), Cyprus (9.1%), Latvia 
(9.8%), Lithuania (6.3%), Luxembourg (6.1%), Netherlands (9.2%), Austria (7.3%), Poland (5.6%), Slovenia (3.9%), 
Slovakia (6.4%), Finland (9.3%) and Sweden (7.1%). In 2012 France (11.6%), Germany (10.6%), Estonia (10.5%), 
Cyprus (11.4%) and Latvia (10.6%) still had early school leaving rates above 10% (European Commission, 2013b). 
2
 Design and evaluation method: “Randomized experimentation methods, which provide a robust and transparent 

way of assessing the impact of policy interventions, will be preferred.”  (EACEA, 2013, p. 8) 
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This project design involved each partner collecting a minimum of 2 “good” practices from their 
home countries and where possible also from other European countries. The good practices 
collected represented a good variety as the consortium3 was deliberately set up of partners 
from countries with high early school leaving rates and those from countries with lower early 
school leaving rates. These practices were then collected by CIOFS-FP (Italy) and together with 
the Centre for Social Innovation (ZSI) in Austria, a pre-selection was made. One intervention 
which was “customised” by all the project partners was then decided upon in a transnational 
workshop organised and moderated by ZSI. This intervention was then defined following the 
“logic model4”. This intervention will be implemented in the 3 countries previously mentioned: 
Italy (Sardinia), Spain (Valencia) and Turkey (Mardin) following an experimental model with a 
randomised intervention group and control group of students at risk of early school leaving. The 
results of the experiment will then be evaluated by ZSI, exploited and disseminated through 
numerous channels by the consortium. 
 
The following report, describes one of ZSIs main task5 in the project consortium: evaluation 
design and the data collection in detail. It starts off by defining the term “early school leaving” 
as well as clarifying other similar terms and definitions such as “drop-out” and “NEET”. It goes 
on to describe the main reasons for early school leaving gathered from diverse literature. This 
follows with a definition of pupils at risk of early school leaving according to the literature 
available as well as a description of how the pupils at risk of early school leaving in our 
intervention sites 6will be identified. The evaluation strategy which is in this case a social 
experiment will be described in details. It will include features of a social experiment like the 
design, participants, apparatus and procedure. The statistical techniques that will be used to 
measure the impact of the intervention (descriptive statistics and inferential statistics) will also 
be described.  
 
 
 
 
 
 

                                                           
3
 The Jump@School consortium consists of 10 partners from 6 countries: Region of Sardinia, Italy (coordinating 

partner); CIOFS-FP, Italy; Istituto Italiano di Valutazione (IVAL), Italy; Centre for Social Innovation (ZSI), Austria; 
Foundation of the Region of Valencia of the Employment Agreement in the city of Valencia (FCVPE) Spain; 
Governorship of Mardin – Provincial Social Sciences and Project Management, Turkey; Instytut Szkoleniowo - 
Badawczy Meridium, Poland; Caritas Archidiecezji Gdańskiej, Poland; MetropolisNet, Germany; Finis Terrae, Italy 
4
 “A logic model is a systematic and visual way to present and share your understanding of the relationships among 

the resources you have to operate your program, the activities you plan, and the changes or results you hope to 
achieve (W.K. Kellogg Foundation, 2004, p. 1).”  
5
 ZSI is responsible for the evaluation of the experiment in the consortium. 

6
 An intervention site in this context refers to the 2 schools each in Italy, Spain and Turkey where the experiment 

will take place. 

http://www.regione.sardegna.it/
http://www.ciofs-fp.org/
http://www.isivi.it/
http://www.zsi.at/
http://www.msn.com/de-at/?ocid=iehphttp://www.fcvpe.es
http://www.mardin.gov.tr/english.asp
http://www.szkolnictwo.pl/kurs,%20http:/szkolenie,%20http:/Turek,%20http:/B03825,%20http:/Instytut+Szkoleniowo+-+Badawczy+Meridium
http://www.szkolnictwo.pl/kurs,%20http:/szkolenie,%20http:/Turek,%20http:/B03825,%20http:/Instytut+Szkoleniowo+-+Badawczy+Meridium
http://gdansk.caritas.pl/
http://www.metropolisnet.eu/
http://finis-terrae.org/
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II. Definition of Early School Leaving (ESL)  
 
Early school leaving according to the working definition of the European Commission refers to 
“those young people (18-24 years old) who leave education and training with only lower 
secondary education or less, and who are no longer in education and training ( Thematic 
Working Group on 'Early School Leaving', 2013, p. 8).” From this definition, it can be deduced 
that early school leavers are those young people who have not completed compulsory 
education or those who have completed their compulsory education but have not attained an 
upper secondary school qualification or for those following a (pre-) vocational system, who have 
not attained a qualification similar to an upper secondary school qualification. This term rules 
out those young people who drop out of school but later re-join to finish upper secondary 
school by the age of 25. As the data on early school leavers is collected annually through the 
European Labour Force Survey7, also those who have participated in some form of training or 
education 4 weeks before the survey are excluded (European Commission, 2011).  
 
The term “early school leaving” is often wrongly interchanged with terms like “drop-out” and 
“NEET”. In order to clearly understand what early school leaving is, these terms also need to be 
defined. “Drop-out” refers to “discontinuing an on-going course e.g. dropping out in the middle 
of the school term. Drop-out from education can occur at any time and can be experienced by 
different age groups ( Thematic Working Group on 'Early School Leaving', 2013, p. 8)” compared 
to early school leaving which is only considered for those who have not completed upper 
secondary education and aged between 18 and 24.  
 
A NEET on the other hand is defined as a youth in the 15-24 age group who is “neither in 
employment nor in any education nor training (European Commission, 2010)” whereas an early 
school leaver falls in the ages between 18 and 24, has not completed their secondary school 
education and might or might not be in employment.  
 

a. Rate of Early School Leaving in the Intervention Countries8 

 
European early school leaving rates are measured as the percentage of 18-24 year olds with 
only the lower secondary education or less and no longer in education and training ( Thematic 
Working Group on 'Early School Leaving', 2013). The following sub-sections present the rates of 
early school leaving of the intervention countries (Italy, Spain and Turkey) in the Jump@School 
project as of 2014. In some cases the rates of early school leaving in the specific region where 
the intervention will take place are provided. Furthermore, where possible, these rates are 
further differentiated according to gender, country of birth and over a number of years. 

                                                           
7
 http://ec.europa.eu/eurostat 

8
 “Intervention countries” in this report refer to Italy, Spain and Turkey where the intervention will be 

implemented. 

http://ec.europa.eu/eurostat
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i. Italy: 

 

The rate of early school leaving in Italy in 2014 was 15%, a reduction of 1.8% from 2013; 2.6% 

from 2012 and of 10.1% from the year 2000; still quite high compared to the targeted rate. 

 

Figure 1: ESL rate in Italy over the years  

Source: (European Commission, 2013b, p. 5) and (eurostat, 2015a, p. 4) 

Males are also more likely to be early school leavers than females with a gender gap in 2014 of 

5.5 percentage points a reduction of 1 percentage point from 2013. This gap formed the 6th 

largest gap among EU countries behind Latvia and Portugal each with 6.6% gender gap, Spain 

with 7.5%, Estonia with 7.8%, and Cyprus leading with 8,3% (eurostat, 2015a, p. 4).  
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Figure 2: 2010-2013 ESL rates in Italy by gender 

Source: (European Commission, 2013b, p. 6);  

 In 2012, the proportion of foreign-born early school leavers was a lot higher (39.1%) than that 
of native born early school leavers (14.8%). 
 

 
 
Figure 3: ESL rates in Italy in 2012 by country of birth 

Source: (European Commission, 2013b, p. 7) 
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The rate of early school leaving in the Sardinia region in Italy, where the intervention will be 

implemented, was the highest in the whole country and much higher than the EU and Italian 

averages in 2011 with 25.1%.  

 

 

Figure 4: ESL rate in Italy in 2011 by region 

Source: (ISTAT, 2013) 

ii. Spain: 

 

Again, in 2014, Spain had the highest rate of early school leaving in the EU with 21.9% although 

this was a reduction of 1.7% from 2013 and of 7.6% from 2000. In the year 2000, Spain had the 

3rd highest early school leaving rate behind Portugal (43.6%) and Malta (54.3%). In 2014, 

Portugal had an early school leaving rate of 17.4% and Malta of 20.4%; both less that the 

Spanish early school leaving rate (21.9%). 
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Figure 5: A comparison of early school leaving rates of Spain, Portugal and Malta over the years 

Source: (European Commission, 2013b, p. 5) 

With regard to the rate of early school leaving according to gender, males in Spain have a higher 

tendency of being early school leavers; with a gender gap of 7.5 % in 2014. This gender gap is 

the 3rd highest among the EU28 only behind Cyprus (8.3%) and Estonia (7.8%) (eurostat, 2015a, 

p. 4) and the only gender gap among the top five EU28 countries with the highest ESL gender 

gaps increasing from 2013 (7.1%). 
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Figure 6: Early school leaving rate in Spain by gender over the years 

Source: (European Commission, 2013b, p. 6) 

Like in Italy, the rate of early school leaving for people born in foreign countries is higher than 
that of the native-born. However, in comparison to Italy in 2012, the difference was slightly 
smaller in Spain (19.3%) as compared to in Italy (24.3%). 
 

 
 
Figure 7: ESL rate in Italy in 2012 by country of birth 
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Source: (European Commission, 2013b, p. 7) 

The rate of early school leaving in Valencia, where the intervention will be implemented, was 

22.3% in 2013; slightly lower than the Spanish average of 23.5% in 2013 (Spanish Ministry of 

Education, Culture and Sport, 2013). In comparison to the Spanish average, the rate of early 

school leaving according to gender also slightly differs; this time reversed. In Valencia, the 

gender gap was slightly higher with 8.8% compared to the Spanish gap of 7.1% in 2013; but also 

males having a higher rate than females9 (Spanish Ministry of Education, Culture and Sport, 

2013). 

 ESL rates by Spanish regions in comparison to Valencia, Spain and EU 

iii. Turkey: 

 

The rate of early school leaving in Turkey in 2014 was 38.3% compared to the average EU rate in 

2014 of 11.1%. However this is a slight increase from 2013 where the rate was 37.5%; but a 

decline in comparison to 2006, where the level was an alarming 48.8% (Eurostat, 2015b). 

 

Figure 8: Comparison of ESL rates in Turkey and the EU from 2006 to 2014 

Source: (Eurostat, 2015b) 

                                                           
9
 ESL rates for males in 2013: in Valencia 26.7%; in Spain 27%. ESL rates for females in 2013: in Valencia 17.9%%; in 

Spain 19.9% (Spanish Ministry of Education, Culture and Sport, 2013). 
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With regard to gender, the rate of early school leaving between the sexes is reversed compared 

to the EU, Italian and Spanish cases. In 2012 in Turkey, females were more likely to be early 

school leavers as males. In the EU, Italy and Spain the opposite was the case. When one looks at 

the rate of participation in educational processes between the sexes, one notices that this is 

also reversed as compared to the EU and also much lower for both sexes. In Turkey the rate of 

male participation in educational processes is 56.1% and for females it is 40.9%. In the EU the 

rate of male participation in educational processes is 75.7% and that of females is 81.4% 

(Gyönös , 2011, p. 44). 

 

Figure 9: Comparison of ESL rates in 2012 by gender for the EU, Turkey, Italy and Spain 

Source: ( Thematic Working Group on 'Early School Leaving', 2013) 

With regard to early school leaving rates by country of birth, no such information was available 
for Turkey at the point of writing up this report.  
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Spain was not included from the beginning, it was a good replacement for Malta which in 2014 
had the second highest ESL rates in the EU with 20.4% (eurostat, 2015a). The inclusion of Turkey 
in the experiment, although not an EU Member State, is not only important because of the high 
ESL rates it manifests, but also because it allows for a great comparison as its ESL distribution 
between the sexes is reversed as compared to the EU in general and the 2 other intervention 
countries. 
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III. Main Reasons and Causes for Early School Leaving  
 
The following literature review aims to reveal the main reasons and causes for early school 
leaving. The literature review was conducted through the review of relevant literature using 
journal databases such jstor, Science Direct and Google Scholar as well as by applying keyword 
search. Terms including engagement, self-regulation, behavioural-, affective-, cognitive-, 
emotional-, psychological-, affective engagement, self-confidence, belonging, school 
identification, valuing school were used in the literature search. 
 
The results of this literature review, point out to the fact that predictors of early school leaving 
can be viewed from different perspectives and located within different levels. For the purpose 
of the Jump@School project, based on the analysis of a range of literature on early school 
leaving, predictors of early school leaving are differentiated within 5 different levels: 

1. Individual characteristics 
2. Cognitive abilities and school performance 
3. Family factors 
4. Attitude towards school 
5. School-level factors 

 
Figure 10: Predictors of Early School Leaving 
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Several factors falling into the different categories are described in detail below: 

a. Individual characteristics 
 

The literature review reveals that males are more likely to become early school leavers than 

females (Freeney & O'Connell, 2009). This has also been confirmed by the statistics in the 

previous section. However, like it has also been pointed out in the different section, Turkey is an 

exception to this assumption as its levels of early school leaving according to gender reveal that 

females are more likely to be early school leavers (Eurostat, 2015b). This could be due to 

cultural peculiarities such as early marriage and the role of the girl child. 

Furthermore, ethnic minorities in a particular setting or rather foreign born people in a country 
are more likely to become early school leavers than their native counterparts. This can be 
attributed to different factors for example lower socio-economic status (Garnier et al., 1997; 
Jimerson, Egeland, Sroufe and Carlson, 2000; Traag and Van der Velden, 2008 cited in Freeney & 
O'Connell 2009, p. 15) as well as poor knowledge of the local language. 
 
A further risk factor addressed by the previous literature is the geographical region in which a 
person resides. People living in urban areas are found to be more prone to early school leaving 
than those living in rural areas (Traag/ Van der Velden 2008).   
 

b. Cognitive abilities and school performance 
 

Cognitive abilities have been shown to have a strong correlation to educational outcomes. In 
particular, students with high performance are more likely to complete their educational course 
and therefore have a lower likelihood of becoming early school leavers as compared to lower 
performing students or rather students with poor grades. However as cited in Freeney & 
O'Connell (2009) Jimerson et al. (2000) point out that „poor grades at school may be more 
accurately regarded as the early stages of drop-out rather than as a root cause (Freeney & 
O'Connell, 2009, p. 14).” 
 
According to Freeney and O’Connell (2009) learning difficulties often cause a chain of reaction 
culminating to school disengagement and ultimately school drop out. Citing a number of 
authors, Freeney and O’Connell (2009) argue that learning difficulties or in their words 
“difficulties with literacy” (Freeney & O'Connell, 2009, p. 14) often develop behavioural 
problems leading to detentions, truancy, suspension or even expulsion. This voluntary or 
involntary absence from school leads to disengagement from school resulting to drop out or 
even early school leaving. 
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c. Family factors 
 
The socio-econimic status of the family plays a crucial role in determining one’s ability to stay in 
school. Smyth and McCoy (2009), although referring to the specific situation in Ireland at the 
time, argued that disadvantage starts an an early age because parents with a low socio-
economic status are often not in a position to afford books or educational toys and therefore 
when these children start school they  start with a deficit (Smyth & McCoy, 2009, p. 22). On the 
contrary, parents with higher levels of education may better understand the benefits of 
education and are therefore more likely to encourage and guide their children towards higher 
educational output or performance. 
 
Furthermore, relating to the socio-economic status of the family, some children are forced to 
join the labour market still while at school in order to suppliment the family income. As a result, 
they have less time to study and engage with their peers leading to poor grades and eventually 
to disengagement from school and dropout (Doll et al. 2013).  
 

d. Attitude towards school 
 

Previous research (Freeney & O’Connell 2009; Doll et al. 2013; Davis et al. 2002) has shown a 
clear relationship between a negative attitude to education and school dropout. Students who 
have a low school motivation and who believe school completion is not that important often 
experience more obstacles to school completion and their academic performance is weaker.  
 
Further, research has shown that students who drop out of school show lower levels of “school 
belonging” than students who complete their secondary education degree (Christle et al. 2007).  
These early school leavers tend to perceive the school setting as non-supportive and irrelevant. 
Therefore, students' psychological attachment to school and valuing of learning are key to 
academic success, and consequently vital to remaining in school. 
 

e. School-level factors 
 

As children spend the majority of their time in school, it is only fitting that the school 

environment would have an effect on whether they want to stay in school or not. Having said 

this, very little empirical evidence exists to support this argument. According to a study by 

Christle et al. (2007), after academic achievement, school attendance showed the strongest 

correlation to dropout. Furthermore to concretise this, they found a positive relationship 

between suspension rate and dropout. This suggests that schools that use exclusionary 

disciplinary measures may actually contribute to increasing the rate of early school leaving as 

the pupils excluded from school have fewer opportunities to improve their academic skills 

(Christle, et al., 2007, p. 333).  
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Furthermore, the same study from Christle et al. (2007) also demonstrated that a high 

proportion of ethnic minorities in a school increases the likelihood of the school having a higher 

proportion of early school leavers. In their study of Kentucky high schools, the lower the 

percentage of white students in a school, the higher the dropout rates there were (Christle, et 

al., 2007, p. 333). 

Additionally, Christle et al. (2007) study also reports that schools depending on whether they 

reported high or low dropout rates differed in physical condition of the school facilities.  Schools 

reporting lowest dropout rates were “cleaner, in better condition and more orderly” (Christle, 

et al., 2007, p. 333). Furthermore, the teachers and other staff of the schools with the lowest 

dropout rates were observed to be more professionally dressed and seemed to interact more 

with students than in the schools with the highest dropout rates (Christle, et al., 2007, p. 333). 
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IV. Definition of students “at risk” of early school leaving  
 

The literature review on the main reasons and causes for early school leaving (chapter 3) 
indicated clearly that leaving school early is the result of a mix of different structural, social and 
personal factors. Based on this information, the main focus of this chapter is to present 
predictors which will be used to identify at-risk students in the Jump@School project who will 
be participants of the Jump@School intervention and likewise be in the control group. 

a. Identification of at-risk students in the Jump@School project 

 
While there is – of course – no single pathway that every dropout follows, there are common 
patterns which can be used to gauge students’ likelihood of graduating or dropping out. Based 
on the literature, there are several ways to measure at-risk behavior in a quantifiable manner. 
These include demographic characteristics (such as gender, years overage for grade, ethnic 
status, family background – single parent family), social aspects (such as family income, teenage 
pregnancy, mobility – number of schools enrolled) and personal aspects which are related to 
performance and behavior in school (e.g. academic performance, self-discipline, educational 
engagement, school motivation, disruptive behavior, absenteeism) (Allensworth/Easton 2005, 
2007; Neild/Balfanz 2006; Duckworth/Seligman 2006; Neisser et al. 1996; Jimerson et al. 2000; 
Fredericks et al. 2004; Traag/Van der Velden 2008).  
 
For the Jump@School project 660 students at risk of early school leaving in Italy, Spain and 
Turkey will be selected to take part in the Jump@School intervention, targeted at reducing the 
risk of dropping out. 
 
To identify students at risk, the following two aspects have to be taken into consideration: 
 
First and foremost, for identifying at-risk students, data which has already been collected by 
school systems in Italy, Spain and Turkey will be relied on. This means that administrative data 
only will be relied on and the use of questionnaire data from students about e.g. motivation etc. 
will be ruled out. 
 
Second, the identification process needs to rely on a reasonable number of indicators, in order 
to be standardized across countries and not to overburden the local researchers and staff in 
school offices. 
 
The following three factors have been identified by previous research (Allensworth/Easton 
2005, 2007; Neild/Balfanz 2006) as the most powerful predictors to gauge students’ likelihood 
of graduating or dropping out: 
 

1. school performance,  
2. attendance and  
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3. disruptive behavior.  
 
These three aspects are discussed in more detail below. 
 

i. School performance 

 
Students who struggle in the classroom and fall behind academically are more likely to drop out. 
Previous research has proven that low grades, low test scores, negative grades in core academic 
subjects and being held back one or more times all have been linked to lower chances for 
graduation (Allensworth/Easton 2007). Therefore the metrics which can be used to identify at-
risk students are: 

 number of negative grades in the last school year, 
 GPA (Grade Point Average). 

 
4. Performance benchmark (based on research by Allensworth/Easton 2007):  

a. Students with one or more negative grades in any course should be considered at 
risk for dropping out. 

b. Students with a GPA of 2.0 or less at the end of their first year of high school 
should be considered at risk of dropping out. 

 

ii. Attendance 

 
A further strong predictor of student dropout is absenteeism. If a student continues to either be 
late for class or is simply not attending, this is an important early warning signal for the risk of 
early school leaving. There is a strong correlation between attendance and school performance 
because absenteeism disrupts students’ learning (Clark et al. 2005). The metric which can be 
used to identify at risk-students is: 

 The number of days absent per school year 
 

5. Attendance benchmark (based on research by Allensworth/Easton 2007):  
a. Students who miss more than 10% of instructional time (approx. 10 days of 

school per semester are at risk of dropping out. 
 

iii. Disruptive behaviour 

 
Past research has shown that students who develop disciplinary problems are more likely to 
drop out (Owing/Kaplan 2001). Disruptive behaviour, which includes impulsive actions, defying 
authority, arguing with peers, failing to comply with school rules and bad relationships with 
teachers and other peers all have been linked to lower chances for graduation (Bidell/Deacon 
2010; Powell/Newgent 2008). The metric which can be used to identify at risk-students is: 

 The number of discipline referrals or suspensions 
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6. Disruptive behavior benchmark 

a. Students who were already suspended from school once are at risk of dropping 
out (reference: last school years). 

 
Table 1 below is a summary of the indicators and the benchmarks that suggests students are at 
risk. 
 

Type of 
information 

Indicator Brief Description Benchmark 

School 
performance 

Course failures 
 
Grade point 
average 

number of negative grades in the 
last school year 
 
GPA (Grade Point Average) for the 
school year 

Students with one 
or more negative 
grades in any 
course should be 
considered at risk 
for dropping out 
 
Students with a 
GPA of 2.0 or less 
at the end of their 
first year of high 
school should be at 
risk of dropping out 
 

Attendance Absenteeism rate Number of days absent during the 
school year 

Students who miss 
more than 10% of 
instructional time 
(approx. 10 days of 
school per 
semester are at risk 
of dropping out 
 

Disruptive 
behaviour 

discipline 
referrals and/or 
suspensions 

Number of discipline referrals or 
suspensions in school year 

Students who were 
already suspended 
from school once 
are at risk of 
dropping out 

Table 1: Summary of risk factors 

Information received from local researchers indicate that several schools in the participating 
countries do not collect information on attendance and disruptive behavior in a format which 
can be used to identify students at-risk of early school leaving. 
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Therefore, the selection process of at-risks students for the Jump@School project will rely solely 
on the school performance of students measured in terms of their grade point average. 
 
An Excel-sheet has been created to make it easy for the researchers to enter the relevant 
information for the students in their respective schools. The Excel-sheet includes information on 
the school (name of school) and the student (gender, age, grade point average). 
 
These data will be collected by local researchers in Italy, Spain and Turkey and will be sent to 
ZSI. ZSI will then select the 110 students per school applying the defined benchmark. These 110 
students per school will become participants of the Jump@School project. Thereafter, the 110 
selected students will be randomly assigned to two groups (using the tool: 
https://www.randomizer.org/): an experimental group which is offered the Jump@School 
intervention and the control group which receives „care as usual‟. 
  
Calculations based on “G*Power” showed that the minimum required total sample size and 
peer-group sample size for a two-tailed t-test study, given the probability level (p=0.05), the 
anticipated effect size (Cohen’s d=0.5) and the desired statistical power level  (0.80) is about 50. 
To be on the safe side, the minimum number of students per group was set at 55. Altogether, 
660 students at risk will participate in the experiment. 
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V. The Intervention: the Jump@School Strategy to prevent early 

school leaving  
  
 
The Jump@School intervention was chosen by the whole project consortium following an 

elaborate process. Firstly, the project partners collected and analysed “good practice” models of 

preventing early school leaving realised or in the progress of being realised in their countries and 

in a few cases, in other EU Member states. A total of 38 good practices were identified, however 

only 14 of them were defined in more detail following a standardised template10. To facilitate 

the model definition, 8 criteria11 for the pre-selection of the projects were identified and on this 

basis the 14 projects were comparatively analysed. The most important themes from this 

analysis emerged as: the use of laboratories, case management and vocational guidance which 

were then discussed in more detail by the whole consortium at an interactive transnational 

workshop in November 2014 in Vienna.  

 

Following the workshop, a tailor-made model based on the case management theme and 

particularly the good practice from Germany “Truancy” (2. Chance – Schulverweigerung)12  was 

chosen for the Jump@School project and developed into the “logic model of intervention (see 

annex 3). Unlike the traditional case management model which works only on individual cases, 

the Jump@School model involves both individual and group activities with the students in the 

experiment group in each school.  

 

a. Involved parties  

i. Experiment / intervention / treatment group 

 

The experiment group will be at the focus of the intervention. These are the 55 students per 

school randomly selected to receive the intervention. They will be involved in all parts of the 

experiment including filling out the pre and post questionnaires (see section below on the 

                                                           
10

 See annex 1 for the collection of good practices template created jointly by ZSI and CIOFS-FP 
11

 The 8 criteria for pre-selection defined by ZSI included the following items: content, implementation, 
standardisation, impact, transferability, costs, ethical aspects and risks/threats. See annex 2 for the detailed 
description of each of these items. 
12

 More information on the truancy project can be found here: http://www.dielinke-stadt-brb.de/fileadmin/stadt-
brb/schriftlich/Handbuch_Schulverweigerung.pdf ( in German). A report of the evaluation of the project is also 
available here: http://www.bmfsfj.de/RedaktionBMFSFJ/Broschuerenstelle/Pdf-Anlagen/Schulverweigerung-Die-2.-
Chance-Abschlussbericht-der-Evaluation,property=pdf,bereich=bmfsfj,sprache=de,rwb=true.pdf (in German) 

http://www.dielinke-stadt-brb.de/fileadmin/stadt-brb/schriftlich/Handbuch_Schulverweigerung.pdf
http://www.dielinke-stadt-brb.de/fileadmin/stadt-brb/schriftlich/Handbuch_Schulverweigerung.pdf
http://www.bmfsfj.de/RedaktionBMFSFJ/Broschuerenstelle/Pdf-Anlagen/Schulverweigerung-Die-2.-Chance-Abschlussbericht-der-Evaluation,property=pdf,bereich=bmfsfj,sprache=de,rwb=true.pdf
http://www.bmfsfj.de/RedaktionBMFSFJ/Broschuerenstelle/Pdf-Anlagen/Schulverweigerung-Die-2.-Chance-Abschlussbericht-der-Evaluation,property=pdf,bereich=bmfsfj,sprache=de,rwb=true.pdf
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“apparatus”) which is the primary measurement of the success of the project as well as taking 

part in individual and group activities which form the intervention. 

ii. JumpOs or Jump Operators 

 

The “Jump Operators” or “JumpOs”13 are the key enablers of the intervention. They are 

professionals with educational skills and experience in working with adolescents. Each school 

will involve two JumpOs14. They organise both the individual and group activities for the 

students. Most importantly, right at the beginning of the intervention, they carry out the initial 

profiling15 (see annex 8 for the full questionnaire) in order to determine the needs of the 

individual participants which feed directly into the Individual Development Plan Agreement 

(IDPA) (see annex 9 for the template).  

 

The IDPA can be considered as the most important document in the experiment, as it acts as a 

formal commitment by both the student and the Jump Operator. Together, the pupil and the 

Jump@Operator define the learning goals of the pupil and the outcomes which the pupil wants 

to achieve. This is what they both work towards during the entire duration of the intervention16.  

 

In addition to the initial profiling and the completion of the IDPA, the Jump Operator must have 

a minimum of four follow-up meetings with each student over the course of the intervention. 

Depending on the needs of each student more individual sessions can be arranged17. 

 

The JumpO is responsible for helping the students find solutions to his or her problems or rather 

help them achieve their defined goals even if these involve third parties. In this case, he or she is 

supposed to activate and manage his own network so as to ensure that if the solutions of the 

pupil’s problems or means to reach the desired goals lie out of the JumpO’s reach, he or she is 

able to acquire these services from the immediate environment. An example would be if a pupil 

                                                           
13

 Refer to page 12 of the logic model for the full profile of the Jump Operators. 
14

 Although the involvement of two JumpOs per school brings a new variable to the mix, it was thought that due to 
the high number of students taking part in the intervention (55), dividing the work load between two jump 
operators will offer better quality services to the students. 
15

 The initial profiling is a questionnaire made up of different questions based on the predictors of early school 
leaving. It is a suggestion for the JumpOs to use while carrying out the initial profiling in order to determine the 
needs of the individual participants which feed directly into the Individual Development Plan Agreement (IDPA) 
16

 The intervention will be implemented in each intervention school from January to June 2016. 
17

 In average, each student in the experiment group can count on 10 hours of direct follow up with the Jump 
Operator. However, the intensity of these individual meetings depend on the gravity of the pupil’s problems or 
their needs. Therefore, individual meetings in addition to the four compulsory follow-up meetings will be 
determined by the needs of the individual pupils. This means that some pupils may need more than 10 hours of 
individual follow-up with the JumpO and in other cases pupils may need much less. 
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needs tutoring for a particular subject. The JumpO should be able to secure a tutoring service 

for the pupil at no costs from people or organisations in the area. Or for example if the pupil has 

psychological issues and the JumpO does not feel competent to deal with these problems, he or 

she should be able to access such a service for the pupil in the locality for free. 

 

Furthermore, the JumpO should be able to manage the network of the pupil. For example if the 

pupil’s problems that cause him to be at risk of early school leaving stem from his or her family, 

the JumpO should be able to mitigate such situations or for instance if the pupil has issues with 

the authorities, the JumpO should step in. 

 

In addition to these individual session that deal with the problems or challenges or desired goals 

of individual pupils, the JumpO is also responsible for organising group activities. The first group 

activity is the inauguration ceremony; this is the first contact the students will have with the 

project. The idea of starting off with a kick-off meeting is to motivate the pupils to take part in 

the intervention as they will see that they are not alone and will understand the benefits that 

they will be able to reap from the different activities that they will be exposed to. 

 

Another important group activity will be the “support action on self-esteem and motivation” 

which will be held in a workshop format (8 hours divided in 2 hour sessions). This will be 

accompanied by four other compulsory workshops all which have to be organised by the Jump 

Operator (see section below on group activities for more details). 

iii. Local stakeholders 

 

The local community forms an integral part of the intervention. On the one hand, they help 

provide some of the solutions for the participants by providing different services like tutoring, 

extracurricular activities like sports, psychological therapy etc. On the other hand, they could 

support the JumpOs in organising the different workshops or even donate some funds or 

workshop material to carry out extra group activities like a “final party18”. 

iv. Local researchers 

 

In order to ensure that data relevant to measure the impact of the experiment is collected and 

not corrupted, Spain and Turkey each has one local researcher in charge of both schools; while 

                                                           
18

 Although no funds have been set aside for it, it has been deemed important by the project consortium to secure 
funds for a final party at the end of the intervention so as to show the students their achievements, encourage 
exchange of experience among the students and also in a way collect feedback from all involved. The JumpOs as 
well as the local coordinator will try and secure these donations before or even during the intervention. 
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Italy has 2 researchers; one per school.  The researchers play a central role in the project and 

one can even go as far as saying that they are responsible for the success of the evaluation 

model as they are in charge of ensuring data quality as well as communicating with different 

stakeholders. They are also responsible for: 

1. Collecting information on the core indicator19 in order to determine the 110 

students at risk and collecting the same information for the 110 students at the 

end of the experiment to determine the impact of the experiment on these 

indicators. 

2. Translating the different data collection instruments into the local language and 

back to English where necessary. 

3. Administering the different questionnaires to the participants and entering the 

responses in a coded system to ensure straightforward analysis by the ZSI 

evaluation team. 

  

For more comprehensive information on the role of researchers refer to the section on 

“procedure” below. 

b. Activities 

 

The activities of the Jump@School intervention should take place outside the normal school 

time. However, due to the different school systems this may prove difficult. Therefore, if 

standardisation of this element in all schools involved is not possible (that the Jump@School 

activities cannot take place in all schools outside the normal school time), this element will need 

clearly considered in the analysis and interpretation of results as it adds a new intervening 

variable.  

 

The individual sessions between each participant in the experiment group and the Jump 

Operator will most likely take place in the school. The workshops and other group activities may 

take place in the school or outside the school depending on whether the school structure allows 

it, if it fits with the theme of the activity and the general structural conditions.  

 

Here, it is very important to mention that it is of outmost importance to ensure that the 

activities of this intervention are implemented in a way that they do not interfere with the 

normal school activities. It would, for example, be very counteractive if the participants are 

                                                           
19

 The core indicator or the otherwise referred to as “hard facts” refers to the Grade Point Average which will 
determine those at risk of early school leaving. See the previous section on defining the at risks. 
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taken out of some key classes to attend to the activities of the intervention because this means 

that they will miss some important content which might actually, in the long run, contribute to 

them leaving school early for example if as a result, they struggle to catch up or get low grades. 

Furthermore, a good balance has to be found in order to ensure that the activities of this 

intervention do not add to the burden of the participants. If these activities end up 

overburdening the already strained relationship between the participants and their learning, it 

might actually end up doing more harm than good. 

i. Individual activities 

 

Individual activities refer to those activities carried out by the individual student alone, with the 

Jump Operator or with other people or organisations in the local context. These activities 

include: 

1. The completion of the Individual Development Agreement (IDPA) with 

the JumpO 

2. A minimum of 4 individual follow-up meetings with the JumpO 

3. Other activities that can be carried out alone or out in collaboration 

with organisations in the locality (e.g. voluntary associations, sports 

clubs). They may offer services such tutoring, sports, theatre, voluntary 

services, internships etc. They are chosen by the JumpO together with 

the pupil based on goals and interests of the participant. 

ii. Group activities   

 

Group activities are those activities that a participant in the experiment group carries out with 

other participants in the experiment group; either all 55 at the same time or in small groups of 

about 11 students. These activities include: 

 The inauguration meeting where all the 55 students taking part in the intervention will 

be acquainted with the activities of the project and possibly the “final party” which 

would mark the end of the intervention. 

 The support action on self-esteem and motivation that will take place in small groups of 

around 11 participants. Its main objectives are: 

o Getting to know one’s own strengths and weakness,   

o Increasing self-confidence and believe in one’s own potential   

o Learning to formulate positive opinions about oneself,  

o Learning to recognise and expressing one’s own emotions,   

o Learning to overcome difficulties resulting from psychophysical limitations, 
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o Watching one’s own styles of reaction in difficult situations,  

o Learning alternative and constructive ways of life management,         

o Stimulating cognitive readiness to undertake non-standard actions,  

o Inspiration for creative action and creative solutions for problems, extending 

cognitive horizons, 

o Increasing of social competencies, learning of active communication,    

o Assertiveness: developing ability to accept critics, learning to give and receive 

feedback information,   

o Learning to accept compliments and formulate positive opinions about oneself, 

o Inspiration for a creative activity and creative problem solving. 

 4 compulsory workshops, each 8 hours long but in 2 hour segments in small groups of 

around 11 participants, are short creative workshops (theatre, video, graphics, etc.) that 

increase awareness and cultural expression and allow development of some key 

competences as defined by the European Union20 as well as deal with some early school 

leaving risk factors in particular related to: attitudes towards school (low commitment to 

complete an education, passivity and low satisfaction with school) and cognitive abilities 

/ school performance (low cognitive abilities, disruptive behaviour, poor organisational 

skills). These workshops can be organised following three typologies: 

o Communication workshops: To develop communication skills through storytelling, 

creative writing and producing  videos (in mother tongue or in another tongue) in 

order to develop social skills, interpersonal and intercultural competences and all 

forms of behaviour that equip individuals to participate in an effective and 

constructive way in social and working life. 

o Learning to learn workshops: To improve the ability to pursue and organise one's 

own learning, either individually or in groups, in accordance with one's own 

needs, and awareness of methods and opportunities 

o Creative workshops: to improve cultural awareness and expression, which 

involves the mutual appreciation of the importance of the creative expression of 

ideas, experiences and emotions through music, performing arts, literature and 

the visual arts, but also cooking, carpentering, manufacturing everything with a 

                                                           
20

 This refers to the key competences for lifelong learning are a recommendation of the European Parliament and 
of the Council of 18

th
 December 2006 (2006/962/EC): http://eur-lex.europa.eu/legal-

content/EN/TXT/?uri=URISERV:c11090. They “provide added value for the labour market, social cohesion and 
active citizenship by offering flexibility and adaptability, satisfaction and motivation (EUR-Lex, 2011)” which should 
be acquired by everyone. The 8 competences include: communication in the mother tongue, communication in 
foreign languages, mathematical competence and basic competence in science and technology, digital 
competence, learning to learn, social and civic competences, sense of initiative and entrepreneurship and cultural 
awareness and expression. 

http://eur-lex.europa.eu/legal-content/EN/TXT/?uri=URISERV:c11090
http://eur-lex.europa.eu/legal-content/EN/TXT/?uri=URISERV:c11090


        

~ 29 ~ 

mentor, redecorating school. This brings to become tolerant but also to discover 

new attitudes and capabilities, in order to improve a positive attitude towards 

themselves and other people. 

 Other possible group activities that may involve a group of participants and the JumpOs 

or organisations in the local environment include such activities like visiting a library, or a 

job employment service, parties at the end of a workshop in order to share the product 

of the workshop itself planned by the Jump Operator and pupils 
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VI. The Evaluation Strategy: a social experiment  

a. Design 

 
In this project a “two group control group design”, which belongs to the family of “pretest-
posttest” designs will be implemented. The principle behind this design is quite simple: Students 
at risk of early school leaving will be randomly assigned between two groups, an intervention 
group and a control group. Both groups are pre-tested, and both are post-tested. The only 
difference between the groups is that one group - the intervention group – will receive a 
treatment. The treatment is the “Jump@School Intervention” (described in detail in chapter 5: 
the intervention). 

 

 
Figure 11: The Jump@School experimental design 

b. Limitations 

 

The “two group control group design” is generally characterised by a high level of internal 

validity but sacrifices external validity. Internal validity is usually defined as the degree to which 

the experimental treatment (the “Jump@School Intervention”) causes change in the 

experimental setting. Randomisation ensures that both groups are equivalent which results in a 

strong level of internal validity. The external validity is the degree to which the effect of the 

treatment can be generalised across populations, setting and measurement instruments. In the 

“two group control group design” there is no baseline measurement against groups that remain 

completely untreated. For example, students at risk of early school leaving who were given a 

pretest, may be inspired to learn more and would therefore outperform students at risk of early 

school leaving who were not given a pre-test; thus the generalisation of results to all students at 

risk of early school leaving becomes difficult.  
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A further problem associated with the “two group control group design” is that it is impossible 

to isolate the students in the intervention group and the control group from each other because 

they are in the same school. It is reasonable that they will mix outside of lessons and share 

ideas, which may influence the results. These are limitations which have to be kept in mind, 

when analysing the results. To as much as possible reduce this spillover effect, it was decided 

that different stakeholders would be informed of the details of the project to different levels:  

 The school directors will be informed of all aspects of the project including its 

experimental character i.e. control and experimental group as well as the target group 

(pupils at risk of early school leaving).  

 Until the completion of the experiment, teachers, parents, pupils and other external 

stakeholders will be informed that this is a measure that examines how learning best 

occurs which will take place outside the normal school time. Teachers, parents, pupils 

and other external stakeholders will be informed that the resources are only limited, 

therefore, pupils will be randomly selected to take part in the scheme, whereby those 

selected will be involved to different degrees: some will be involved in some individual 

and group activities and fill in some questionnaires, some will only complete a couple of 

questionnaires and others will not be involved in any of these activities (see 

communication flyer attached).  

Due to the above mentioned limitations of an impact analysis in the form of a “two group 

control group design”, it was decided to also include a formative evaluation in order to better 

understand and interpret the intervention outcomes. 

c. Participants 
 

The aim of the Jump@School project is to experimentally implement an intervention (see the 

chapter above on “the intervention”) aimed at reducing the rate of early school leaving. As this 

is a preventative measure, the participants in the experiment need to have similar or 

complimentary characteristics to early school leavers. As defined in the definition chapter of this 

report, early school leavers are “those young people (18-24 years old) who leave education and 

training with only lower secondary education or less, and who are no longer in education and 

training ( Thematic Working Group on 'Early School Leaving', 2013, p. 8).” Therefore based on 

this definition, the participants of this experiment need to be younger than the age of 18. For 

the purpose of this study, only high schools or secondary schools were included in the 

experiment meaning that the participants would have attained a maximum of lower secondary 

education. These students in the 3 intervention countries (Italy, Spain and Turkey) fall between 

the age of 14 and 17.  
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Figure 12: The Jump@School target group vs. the EU definition of Early School Leaving 

It was the task of the local project coordinators to identify two schools in each region which are 
interested in the topic and willing to participate in the experiment.  These should be secondary 
schools or vocational schools because the project targets students who are at risk of dropping 
out, and from experience and diverse literature, these are mainly young people between the 
age of 14 and 18, who are normally secondary/vocational school students. This assumption is 
also backed up by the fact that the European Commission officially defines Early School Leavers 
(ESL) as "as people aged 18-24 who have only lower secondary education or less and are no 
longer in education or training. Early school leavers are therefore those who have only achieved 
pre-primary, primary, lower secondary or a short upper secondary education of less than 2 
years. The schools also needed to be big enough (with at least 400 students) so that 110 
students at risk could be identified (see annex 4 “to do’s for project partners”). As described in 
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the chapter “definition of students at risk of early school leaving”, 110 students in each school21 
falling outside the set thresholds of the core indicator (grades) will be selected to participate in 
the experiment.  
 
The participation in the experiment is on a voluntary basis and the participants will not be 
remunerated or compensated in any form22. Depending on the rules in each school, the school 
administration will be requested for permission by the local project coordinators23 to provide 
information on the grade point average for all students in the secondary school. If the parental 
consent is required, then this will be requested for through the school principal or director using 
a consent form24 to ensure commitment of as many students as possible25. In Italy, for example, 
there would be no need for parental consent if the project was included as part of the school’s 
official Plan of Studies (POF)26. 
 
In any case, once the 110 participants per school are chosen, the 55 in the experiment group 
(those who will receive the intervention) will sign an Individual Development Plan Agreement 
(IDPA) with the Jump Operator during their first individual session (see more in the description 
of the intervention). This is a sort of commitment from both parties to carry through with the 
individual paths. It is possible to replace any dropouts of the intervention until the IDPA has 
been signed. Once this agreement has been signed by all 55 pupils, there is no possibility to 
replace any of the participants as dropping out of the experiment may indicate an effect of the 
experiment; in this case unfortunately a negative one.  
 

                                                           
21

 The experiment in the Jump@School project will take place in 2 schools each in Sardinia, Italy; Valencia, Spain 
and Mardin, Turkey. Each school will have 110 participants: 55 of which will be randomly assigned to the 
intervention or experiment group while the other 55 will be assigned to the control group. This means that each 
country will have 220 participants; 110 in the experiment or intervention group and 110 in the control group. In 
total, 660 students will take part in the experiment. 
22

 In Italy and Spain each school will receive €1300 and in Turkey each school will receive €650 as good will for from 
the project to buy some school materials that can remain in the school even after the intervention has been 
completed. 
23

 The local project coordinators are the partners in each coordinating country or region. For Sardinia, Italy this is 
the Region of Sardinia; for Valencia, Spain this Foundation of the region of Valencia of the employment agreement 
in the city of Valencia (FCVPE) and for Mardin, Turkey this is the Governorship of Mardin 
24

 See section below on “Apparatus” 
25

 The issue of parental consent was discussed in detail at the ZSI-led researchers’ workshop on the 25
th

 and 26
th

 of 
March 2015 in Istanbul by the whole partnership. It was decided that in order to win the parents’ trust, it was 
necessary that all communication regarding the project would come directly from the school principal or director as 
they he or she already has a relationship with the parents and students and not from the local implementation 
team, who in this case are outsiders.  
26

 The Plan of Studies (POF), in accordance with Italian law ( art. 3 of Presidential Decree no. 275/1999), is an act 
that presents pedagogical choices, organisation and management of schools of a given territory, explaining the 
educational purpose, the general objectives relating to educational activities and resources required to achieve 
them. 
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Figure 13: Selection criteria for schools 

d. Apparatus 
 

In this part of the chapter, we will explain and introduce the instruments with which we will use 

to measure the quality and effectiveness of the Jump@School intervention. The Jump@School 

model will consist of both impact and formative evaluation27. Impact evaluation assesses the 

effect of an intervention on the target group. In this context, the impact evaluation refers to the 

examination of whether the Jump@School intervention has had an effect on the at risk students 

in the intervention group. In this case, the impact evaluation is done using the “questionnaires 

on hard facts” and the “questionnaires on soft facts”.  

On the other hand, the aim of formative evaluation is “to validate or ensure that the goals of 

the instruction are being achieved and to improve the instruction, if necessary, by means of 

identification and subsequent remediation of problematic aspects (Weston, et al., 1995).” In the 

Jump@School case, the  “Individual Development Plan Agreement”, “individual monitoring 

process journal”28, “workshop feedback form”, “workshop reflection form”29 and the 

                                                           
27

 Impact evaluation falls under the category of summative evaluation. To clarify the difference between 
summative and  formative evaluation, Robert Stake, professor Emeritus of Education at the University of Illinois as 
cited in Earl (2004) says “When the cook tastes the soup, that’s formative; when the guests taste the soup, that’s 
summative” (Earl, 2004). 
28

 Formative evaluation tools for the individual sessions: Individual Development Plan Agreement (IDPA) supported 
by the initial profiling questionnaire and the individual monitoring process journal 
29

 Formative evaluation tools for the workshops: Workshop feedback forms filled in by students and Workshop 
reflection forms filled in by the Jump Operators 

criteria for 
the 

selection 
of schools 

Type of school: 
Secondary/vocational schools 

Age with pupils 14 
years and older 

Size: at least 400 pupils 
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“experiment monitoring template”30 serve the purpose of ensuring that that the activities of the 

intervention are being correctly implemented and where there are hitches, possible solutions 

can be quickly found. Although not all tools listed fall under the formative evaluation following 

the strict definition of the term, they are very useful because: 

 As the intervention will be implemented in 3 different countries and in 6 different 

schools, we aim for the implementation to be as standard as possible. However, slight 

differences may still occur and it is hoped through for example the workshop reflection 

form, that these differences can be documented. 

 As there are a total of five compulsory workshops (including the support action on self-

esteem and motivation), the workshop feedback forms may contribute to improving the 

subsequent workshops. 

 The feedback from students, the individual development plan agreement and the 

individual monitoring process journal will qualitatively show whether the objectives of 

the workshops were met. 

For the purpose of the Jump@School project, the impact evaluation tools will be 

quantitatively analysed using different statistical techniques (see chapter on impact 

evaluation analysis). The formative evaluation, which is mainly qualitative, will be briefly 

descriptively analysed as their main purpose is providing background and context 

information regarding the process of the experiment. 

 

 

i. Impact evaluation 

 

The Jump@School intervention aims at improving the competency and commitment of at-risk 

students and therefore addresses their engagement with school. The concept of engagement is 

highly relevant when it comes to designing and evaluating interventions to prevent dropout 

because it understands “early school leaving” as a process, by which students 

disconnect/disengage from school (Finn 1989). Dropout is therefore a gradual process in which 

intervening is possible. It occurs over time and is typically described as having multiple 

components (Appleton et al. 2006). Generally it comprises:  

- behavioural components (e.g. participation in class/school, academic outcomes, self-

regulation) and  

                                                           
30

 The experiment monitoring template is for monitoring the whole experiment 
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- effective components (e.g. valuing learning, motivation, self-confidence). 

For the Jump@School project elements of the concept of “student engagement” when it comes 

to evaluating the Jump@School intervention will be used. Given that the Jump@School 

intervention cannot alter several predictors of student dropout such as for example family 

situation or mobility, we must focus on alterable “behavioural and engagement”-variables, 

including grades, self-confidence, personal goal setting, relationships with the school system, 

learning motivation etc. to find out whether students were offered moral support (Worrell/Hale 

2001). 

To evaluate the effectiveness of the Jump@School intervention a mix of different tools, which 

will be described below will be applied. 

a. Questionnaire on “hard facts” – to measure “behavioural”-aspects  

 

One way to determine whether the Jump@School intervention was able to reduce the risk of 
early school leaving is to analyse change on the Grade Point Average (GPA). 
 
In specific, “pre data” come from the 1st school semester (Sept. 2015 – Dec. 2015) and “post 
data” from the 2nd semester (Jan 2016 – June 2016), which is the semester in which the 
Jump@School intervention takes place. 
 
In terms of school performance we will analyse, whether at-risk students in the intervention 
group reduced their  

 number of negative grades and 
 
improved their 

 GPA (Grade Point Average) from the 1st school semester (Sept. 2015 – Dec. 2015) to the 
2nd semester (Jan 2016 – June 2016). 

 
Further, we will compare their school performance after the intervention to that of the control 
group of at-risk students, which didn’t receive an intervention, to analyse if both groups 
changed from pretest to posttest, whether one, neither or both improved/worsened over time. 
 

b. Questionnaire on “soft facts” – to measure affective components 

 

The Jump@School questionnaire on “soft facts” was from a review of the relevant literature as 
described in the introductory part of the “main reasons and causes of early school leaving” 
chapter of this report. A key word search of the following terms was also done: Terms including 
engagement, self-regulation, behavioural-, affective-, cognitive-, emotional-, psychological-, 
affective engagement, self-confidence, belonging, school identification, valuing school. Further, 
a study conducted by Fredericks et al. (2011), which reviews 21 measures of student 
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engagement, was analyzed in great detail. Of those instruments, which are available free of 
charge as well as based on the comprehensive literature review, questions that appeared to be 
most promising in terms of their scientific quality as well as their content regarding the 
Jump@School intervention were selected. To theme the questionnaire as the Jump@School 
intervention and to keep the instrument at a reasonable length, the original questionnaire 
scales were not used in their entirety, which clearly bears the risk of reducing their validity. The 
survey items came from the following data sources: 
 

 Appleton et al. (2006) 
 Davis et al. (2002) 
 Freeney/O’Connell (2009) 
 Fredricks et al. (2002) 
 Chicago School consortium (2007) 
 Skinner et al. (2012) 
 High School Survey of Student Engagment 
 Fredricks et al. (2011) 

 
Although these are the primary sources that were chosen, many of the questions were modified 
in wording. These changes were made in order to make the survey instrument “easy to read” 
for at-risk students and consistent in terms of response scale. Further, more unique questions 
that seemed pertinent to the Jump@School project and its specific intervention were added. 
For instance we added questions on self-confidence, future aspirations and information level 
about occupational possibilities were added.  
 
After identifying the items it was felt that it would be most useful if each one was examined for 
fit into the following dimensions, which the Jump@School intervention will target: school 
motivation & valuing learning in school, engagement with learning, self-confidence with 
learning, commitment to complete and education, anxiety and uncertain control, self-regulation 
as well as control and withdrawal. These dimensions were than divided into the two categories 
“cognitive engagement” and “behavioral engagement” (see figure below). 
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Figure 14: Dimensions targeted by the Jump@School intervention 

Altogether, the multidimensional measure includes 37 items in a questionnaire format that can 
be administered to students during a single class period. The items reflect attitudes, feelings or 
beliefs. In order to prevent students from inattentive or acquiescent answering reverse wording 
of questionnaire items was used. 
 
All items are responded to on the following 5-point Likert Scale: 
 

 
 

An item by construct list, including brief descriptions of each construct, is presented below. 
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i. Dimension: School Motivation & Valuing learning in school 

 

This dimension includes a total of six items tapping the aspect of school motivation and learning 
in school. The dimension tries to capture students’ general motivation to go to school and learn 
as well as the value they attribute to learning; do students think that learning is important and 
useful?  
 
 

 SCHOOL MOTIVATION & VALUING LEARNING IN SCHOOL 

  Disagree 
strongly 

 
1 

Disagree 
 
 

2 

Neither 
agree nor 
disagree 

3 

Agree 
 
 

4 

Agree 
strongly 

 
5 

mot1 Generally, I like going to school.      

mot2 I am getting a good education at my 
school. 

     

mot3_r I really don’t care about school.      

mot4_r Most of the things we learn in school 
are useless. 

     

mot5 Learning is fun because I get better at 
something. 

     

mot6 I like telling others about what I’ve 
learned in school. 

     

ii. Dimension: Engagement with Learning 

 

A total of five items tapping the aspect of engagement with learning are included in this 
dimension. The dimension tries to capture students’ learning skills and their personal approach 
to achievement. 
 

 ENGAGEMENT WITH LEARNING 

  Disagree 
strongly 

 
1 

Disagree 
 
 

2 

Neither agree 
nor disagree 

 
3 

Agree 
 
 

4 

Agree 
strongly 

 
5 

learn1_r Outside of school, I don’t put much 
work on learning for classes. 

     

learn2_r Anything I do for school is always last 
minute. 

     

learn3 I put forth a great deal of effort when 
doing my school work. 

     

learn4 My school work makes me curious to 
learn other things. 

     

learn5_r I don’t care about getting good grades.      
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iii. Dimension: Self-confidence with Learning 

 

This dimension includes a total of three items tapping the aspect of self-confidence with 
learning. It tries to capture students’ belief and confidence in their ability to understand and do 
well in school. 
 
 

 SELF-CONFIDENCE WITH LEARNING 

  Disagree 
strongly 

 
1 

Disagree 
 
 

2 

Neither agree 
nor disagree 

3 

Agree 
 
 

4 

Agree 
strongly 

 
5 

conf1_r I can’t do well in school, even if I want 
to. 

     

conf2 I feel good about who I am as a 
student. 

     

conf3 If I try hard, I believe I can do my 
school work well. 

     

 

iv. Dimension: Commitment to complete an education 

 

Nine items tapping the aspect of commitment to complete an education are included in this 
dimension. The dimension tries to capture students’ intention to stay in school until they 
complete their school leaving certificate and the value they attribute to completing an 
education. 
 
 

 COMMITMENT TO COMPLETE AN EDUCATION I 

  Disagree 
strongly 

 
1 

Disagree 
 
 

2 

Neither 
agree nor 
disagree 

3 

Agree 
 
 

4 
 

Agree 
strongly 

 
5 

comp1 I intend to stay in school until I 
complete my school leaving certificate. 

     

comp2 I intend to complete a 
college/university degree. 
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Please indicate how likely or unlikely completing the school leaving certificate will… 

 COMMITMENT TO COMPLETE AN EDUCATION II 

  Very 
unlikely 

 
1 

Unlikely 
 
 

2 

Neither likely 
nor unlikely 

 
3 

Likely 
 
 

4 

Very likely 
 
 

5 

comp1 …prepare me for college/university      

comp2 …help me to get a well-paid job      

comp3 …allow me to learn new things      

comp4 …give me a sense of success      

comp5 …help me to do something positive 
with my life 

     

comp6_r …waste my time      

comp7_r …mean that I will be told by others 
what to do 

     

 

v. Dimension: Self-confidence with Learning 

 

This dimension includes two items tapping the aspect of anxiety and uncertainty control. This 
dimension tries to capture whether students’ suffer from feelings of worry and nervousness, 
which can clearly have an impact on their intention to stay in school. 
 

 
 
 
 
 
 
 
 
 
 

 ANXIETY & UNCERTAINTY CONTROL 

  Disagree 
strongly 

 
1 

Disagree 
 
 

2 

Neither 
agree nor 
disagree 

3 

Agree 
 
 

4 

Agree 
strongly 

 
5 

anx1_r When assessments are coming up, 
I worry a lot. 

     

anx2_r School is stressing me out.      
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vi. Dimension: Self-regulation and Control 

 

A total of nine items tapping the aspect of self-regulation and control are included in this 
dimension. It tries to capture students’ skills to plan and organize their schoolwork as well as 
keep track of their progress. 
 

 SELFREGULATION & CONTROL 

  Disagree 
strongly 

 
1 

Disagree 
 
 

2 

Neither 
agree nor 
disagree 

3 

Agree 
 
 

4 

Agree 
strongly 

 
5 

selfreg1 I follow the rules in school.      

selfreg2 I study at home even when I 
don’t have a test. 

     

selfreg3 I check my school work for 
mistakes. 

     

selfreg4
_r 

When I’m in class, I just pretend I 
am working. 

     

selfreg5 If I cannot understand my school 
work, I keep trying until I do. 

     

selfreg6 If I do badly in my tests, I work 
harder next time. 

     

selfreg7
_r 

When I’m in class my mind 
wanders. 

     

selfreg8 Before I start an assignment, I 
make a plan of how I am going to 
do it. 

     

selfreg9
_r 

I never finish whatever I begin.      

 
vii. Dimension: Withdrawal 

 

This dimension includes a total of three items tapping the aspect of withdrawal from school. The 
dimension tries to capture students’ feelings with respect to “belonging” to school. Further, it 
tries to survey whether students’ are committed or rather tend to give up on school. 
 

 WITHDRAWAL 

  Disagree 
strongly 

 
1 

Disagree 
 
 

2 

Neither 
agree nor 
disagree 

3 

Agree 
 
 

4 

Agree strongly 
 

5 

withd1_
r 

I often feel like giving up on 
school. 

     

withd2_ I feel like I don’t belong to this      
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r school. 

withd3_
r 

When I get too much homework, 
I just don’t do it. 

     

 

 
Only students of the intervention group will receive in their post-questionnaire an additional set 
of items, which addresses specifically their personal satisfaction with the Jump@School 
intervention. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
In the final questionnaires, items are organised and clustered differently, to make them easy to 
administer to students. The pre-questionnaire for the intervention and the control group is 
identical. The post-questionnaires are also identical to the pre-questionnaires with the 
exception that the post-questionnaire for the intervention group has an extra block of questions 
specifically related to the intervention. As the latter is the most comprehensive version of this 
pre-post questionnaire, it can be found in annex 6.  
 

viii. Pretesting 

 

To determine the effectiveness, the strengths and weaknesses of the questionnaire, a survey 
pre-test will be performed. The aim is to have a reliable question format and a good wording 
and order.  
 
Altogether cognitive pre-tests (comprehension probing) (Prüfer/Rexroth 2005) with three 
participants will be performed. Cognitive pre-testing is a well-known method to collect verbal 
information regarding survey responses and to evaluate whether the question is measuring the 
construct the researcher intends to measure. The results from pre-testing are then used to 

  Disagree 
strongly 

Disagree 
 

Neither 
agree nor 
disagree 

Agree 
 

Agree 
strongly  

jump1 Overall, the Jump@School 
activities were fun. 

o o o o o 

jump2 The Jump@School project 
helped me to learn how to 
study. 

o o o o o 

jump3 The Jump@School project 
helped me to gain 
confidence in myself. 

o o o o o 

jump4 The Jump@School project 
helped me to develop goals 
for my future professional 
life. 

o o o o o 

jump5 Through the Jump@School 
activities, I am more 
motivated for school work. 

o o o o o 
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adjust problematic questions in the questionnaire before fielding the survey instrument to the 
full sample. 
 
 
This method includes the following techniques:  

 Probing  
 Confidence Rating  
 Paraphrasing  
 Thinking aloud  

 
Based on the results of pre-testing, questions will be optimised accordingly.  
 
You can find the template for conducting the cognitive pretests in annex 5. 
 

ix. Limitations of the “soft questionnaire” 

 

As is the case with any research relying on individual questionnaire data, this study has to deal 
with the following limitations: 
  
Self-report retrospective data 
When answering several questions of the “soft questionnaire”, interviewees have to rely on 
recall, which may have implications for the accuracy of the data collected. As questions refer to 
a relatively short-term period, it is believed that this bias will not significantly affect results. 
 
Social desirability 
Some questions of the “soft questionnaire” may provoke socially desirable responding. Social 
desirability describes the tendency of respondents to answer questions in a manner that will be 
viewed favourably by others. To reduce this bias, respondents will be assured of an anonymous 
administration of their data. Anonymous administration is used so that the person does not feel 
directly and personally involved in the answers he or she is going to give. For pre- and post-tests 
numbers instead of names will be used as identifiers on the pre- and post-tests. An xls-file with 
the link between names and numbers will be stored by the local researchers and will not be 
handed out to the evaluation team. After the experiment is completed, this file will be deleted. 
 
Cognitive dissonance 
Cognitive dissonance occurs when participants report improvement even if it did not occur, to 
meet their own expectation that they should have changed. It’s hard to rule out this effect. To 
control for this bias when interpreting results, the “soft questionnaire” will not be solely relied 
on but in addition results will be reported on a more objective measure – the “hard 
questionnaire”, which captures actual behaviour (in terms of grades). 
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x. Validity & Reliability of the “soft questionnaire” 

 

Reliability 
 
A “reliable” instrument is one that produces the same measurement if used repeatedly with the 
same population. Cronbach Alphas on each scale will be run to examine scale reliability. The 
typical acceptable Cronbach Alpha in social sciences should exceed 0.70. 
 
Validity 
 
A questionnaire is “valid” when it measures what it is supposed to measure. There are different 
ways to assess validity. Convergent validity will be assessed. Generally, convergent validity can 
be established if two similar constructs correspond with one another. This means that a 
construct that is similar to the questionnaire instrument will be identified and the relationship 
between this construct and the instrument will then be assessed. An attempt will then be made 
to examine whether the “soft questionnaire”-scales are related to school outcomes such as 
Grade Point Average (GPA) in order to assess the validity of the questionnaire instrument. 
 

ii. Formative evaluation 

c. Consent form 

 

It includes an information sheet for every student, detailing the purpose of the study, the 

voluntary and confidential nature of the study, the use of data. In addition to this, there is an 

information sheet for every parent/guardian, with similar information to that received by the 

students as well as a consent form. The students are told that if they wish to participate, they 

must return the signed consent forms to the local researcher. See annex 7 for the template. 

 

d. Initial profiling 

 

The initial profiling is a questionnaire made up of different questions based on the predictors of 

early school leaving. It is just a suggestion for the JumpOs to use during their first individual 

meetings with the participants in order to be able to determine what the participant’s needs or 

problems are. As this is just a suggestion and the Jump Operators are professionals in their field, 

they are free to use this tool as they see fit. Ideally the Jump Operator would go through the 

questionnaire with the participant. In order to foster trust, the Jump Operator should be the 

one to note down the responses and not the participant. The Jump Operator should, in as far as 
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possible try to make the conversation at this meeting flow. It should not seem like an interview 

as this may prevent the participants from being completely open.  

The items included in the initial profiling questionnaire include: 

1. School: 

a. Class repetition 

b. School transfers 

c. School satisfaction 

d. Favourite subjects, aspects of school 

e. Least favourite subjects, aspects of school 

f. Relationship with teachers 

g. Reaction to exams and tests 

h. Behaviour at school: 

i. Teachers reactions towards pupil 

ii. Behaviour in class 

iii. Punctuality 

iv. Truancy  

2. Family: 

a. Living situation 

b. Family financial security 

c. Relationships with different members of the family 

d. Role at home 

e. Support from parents with school work 

3. Social relationships: 

a. Character (introvert/extrovert) 

b. Friends 

c. Activities with friends 

4. Interests 

5. Personal character: 

a. Desired qualities of other people 

b. Strengths and weaknesses 

c. Motivation to improve performance in school 

6. Future aspirations: 

a. Goals 

b. Knowledge of requirements for reaching goals 

c. Self-confidence 
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The full initial profiling questionnaire is in annex 8. The identified needs and problems then feed 

into the Individual Development Plan Agreement (IDPA). 

 

e. Individual Development Plan Agreement (IDPA) 

 

During the first meeting, after the JumpO has done the initial profiling of the pupil, he or she together 

with the pupil define the needs, learning goals and problems of the pupil. These, are then 

documented in the Individual Development Plan Agreement. The IDPA is the most important 

document in the experimentation, as it acts as a binding agreement between each student in 

the experiment group and the Jump Operator. By signing the IDPA, the pupil and the Jump 

Operator commit to work together achieve the defined outcomes for the student. With this, the 

Jump Operator pledges to support the student in achieving the jointly defined goals while the 

student pledges to do his or her part to achieve the desired outcome.  

 

The agreement notes the: 

1. Objectives / Goals: this describes what the pupil needs to do in order to complete the 

school leaving certificate and therefore not drop out 

2. o/n: refers to original (o) or new (n) objectives. At the beginning, all the objectives will 
be the original objectives, however when new objectives are added during follow-up 
sessions, they will be “new” objectives 

3. Topics31 in which these goals fall into based on the same categories covered by the soft 

questionnaire (filled in by the Jump Operator) 

4. Priority: The importance of achieving a specific objective. After defining all the goals, 

these should be prioritised with 1 being “highest priority” - critical, 2 being ”middle 

priority” – potentially critical, 3 being “low priority” – necessary 

5. Activities: Here, the type of activity required in order to achieve the desired goal is 

noted. Furthermore the location and duration of the activity is also indicated. 

6. Resources: These are the inputs required in order to achieve the goals. The person or 

organisation providing these should also be indicated. 

7. Review date: This is the date in which the Jump Operator and the pupil review the 

progress of the pupil in achieving a specific objective. They both reflect on the progress 

and decide whether any activities or objectives need to be amended and in case of any 

challenges being faced, a mitigation strategy is discussed and agreed on. More detailed 

                                                           
31

 These topics include: school motivation, valuing learning , engagement with learning, self-confidence with 
learning, commitment to complete secondary school, anxiety, self-regulation and control and withdrawal. 
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information on the decisions reached on the review date are noted in the individual 

monitoring process journal. 

 

 
 

The full template for the Individual Development Plan Agreement (IDPA) can be found in annex 

9. 

f. Individual Monitoring Process Journal 

 

This document, to be filled in by the Jump Operators after every follow-up session, simply 

documents the pupils’ path (see annex 10 for the full questionnaire). It is to be filled in after 

every individual session after the Individual Development Plan Agreement (IDPA) has been 

signed by both the pupil and the Jump Operator. Furthermore, when objectives change or are 

altered or new goals are formulated during the follow-up sessions, after the signing of the IDPA; 

these need to be adjusted in the IDPA and initialled by both the Jump Operator and pupil. In 

case of new objectives, these should be filled into a new row and “n” should be entered in the 

second column. When original objectives are altered or changed during the individual follow-up 

meetings, these changes also need to be indicated in the Individual Development Plan 
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Agreement next to the original objectives and countersigned by the pupil and the Jump 

Operator. 

It includes the same elements as the IDPA and in addition the following items: 

- Objective no.: When reviewing an original objective during a follow-up meeting, only the 

objective number needs to be noted. The topic, priority, original activities and resources, 

therefore, do not need to be repeated in this document. Any comments regarding the 

original objectives including alteration of activities and resources needed to achieve an 

objective should to be noted under “activities” and “resources” respectively. As already 

mentioned if new objectives are formulated, these should be entered in a new row and 

also added to the IDPA. 

- Completion of path: When the Jump Operator together with the student, after completing 

the four compulsory individual sessions, decide that there is no need for further individual 

follow up, then the reason needs to be drafted in the last individual process monitoring 

journal and signed by both parties. The completion date should also be updated on the 

IDPA. 

 

g. Workshop Feedback form 
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The workshop feedback form (see annex 11) is one of the tools used to evaluate the group 

activities. It is to be completed by the students immediately after each workshop. “Workshop” 

in this case refers to the four compulsory workshops and the support action on self-esteem and 

motivation. Its aim is to check whether the objectives of the different workshops have been met 

(therefore these objectives need to be very clear from the onset); improve the delivery of 

subsequent workshops and to document the intervention in as much as possible to allow 

transferability in the future. 

This questionnaire is divided into four sections: 

 The workshop: objectives, content,  

 The workshop facilitator 

 The workshop results 

 Open-ended questions on areas for improvement 

1. The positive – do more of these in subsequent workshops 

2. The negative – do less of these or do them in a different way in subsequent 

workshops 

The first three sections rely on a 5-point scale from “strongly agree” to “strongly disagree” for 

uniformity, as this is the same scale used for the “soft questionnaire” and also because such a 

scale allows for higher statistical procedures. 
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h. Workshop Reflection Form 

 

To thoroughly analyse the effectiveness of the Jump@School intervention, it is necessary to 
include multiple views. Therefore, the Workshop Reflection Form is intended to be filled out by 
JumpOs, who are responsible for the implementation of the Jump@School intervention. The 
main aim of this questionnaire is to get detailed information about the main goals of the 
workshop held, the topics dealt with and specific activities undertaken. This information will 
help us to find out, which different “behavioural and affective”- school engagement dimensions 
the workshop targeted and whether the content of the workshops is comparable across school 
and countries. Further it gives information about the level of interest of participants and to 
what extent the workshop has fulfilled students’ expectations and was relevant to them. Last, it 
addresses whether the workshop has contributed to the general aim of the Jump@School 
intervention. Case manager should reflect on: 

 whether the workshop has stimulated students’ learning and 
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 whether students will be able to apply the knowledge learned in school work. 
 
The Workshop Reflection Form also offers the possibility to comment problems, challenges and 
concerns which were encountered during the workshop implementation and whether there is 
anything they would need to improve the quality of the workshop. You can find the Workshop 
Reflection Form in annex 12. 

i. Experiment Monitoring Template 

 

The Experiment Monitoring Template is intended to be filled out by local researchers, who are 
the connecting link between “JumpOs”, responsible for implementing the Jump@School 
intervention, and the evaluation team itself. The Experiment Monitoring Template is a 
qualitative questionnaire, which should be filled out on a monthly basis during the 
Jump@School intervention. It serves as a monitoring tool to receive information  

 about the current state of implementation, 
 which challenges or concerns have been encountered during the implementation which 

may affect its effectiveness and 
 which solutions were found to overcome these challenges. 

It therefore provides a short overview of whether the whole experiment is running smoothly in 
all schools and countries or whether any problems were encountered which might harm the 
effectiveness of the Jump@School intervention and should be therefore reflected upon when 
interpreting the statistical results. 
 
You can find the Experiment Monitoring Template in annex 13. 
 
 
 
 

e. Procedure 
 

This chapter details the procedures for administering the different tools described in the 
“Apparatus” section of this report.  However, before presenting these procedures, there are 
three key tasks closely related to these tools which should be conducted by the local 
researchers.  

i. Task 1: Translation of the different data collection tools by 30th of September 2015 

 

In preparation for the implementation phase of the experimentation, researchers need to 
translate the following data collection tools into the local languages as they have been drafted 
by ZSI in English: 

1. Pre-questionnaire on soft facts 
2. Post questionnaire on soft facts for the intervention group 
3. Initial profiling questionnaire 
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4. Individual Development Plan Agreement (IDPA) 
5. Individual monitoring process journal 
6. Workshop feedback form 
7. Workshop reflections form if necessary i.e. if Jump Operators 

are not able to fill the questionnaire in English. 
 
To control the quality of the translations, the local partners will be asked to peer review the 
different instruments after they are translated into the local languages by the researchers.  
 
In order to allow the evaluation team at ZSI to work with the collected data after the start of the 
intervention, the researchers will only need to translate the responses of the open-ended 
questions in the following questionnaires into English: 

1. Individual Development Plan Agreement (IDPA) if necessary for the implementation 
coordinators 

2. Workshop feedback form 
3. Workshop reflection form if necessary for the implementation coordinators 

ii. Task 2: Generation of participant codes by the 30th of September 2015 

 

 Anonymous administration is used so that the participant does not feel directly and personally 
involved in the answers he or she is going to give. For pre- and post-tests numbers will be used 
instead of names as identifiers on the pre- and post-tests. An Excel-file with the link between 
names and numbers will be stored by the local researchers and will not be handed out to the 
evaluation team. After the experiment is completed, this file will be deleted. 
 
In September 2015, the researchers should request a list of all student names in the school from 
the school administration. As decided during the Istanbul meeting, the analysis of the data will 
be completely anonymous. However, to ensure that the effect for each student can be 
measured with the pre and post questionnaires, only the local researchers will be able to make 
the link between the students and the assigned codes.  With this list of student names, the 
researchers should create “participant codes” using three elements: the country code, school 
and student number. For example:  
 

i. For Italy :  
School 1: IPSAR TORTOLI’ Servizi per l’Enogastronomia e l’Ospitalità Alberghiera - Servizi per 
l'Agricoltura e lo Sviluppo Rurale - Servizi Socio Sanitari 

 Name School number Participant code 

1 Tiziana Piacentini 01 IT_01_0001 

2 Elena Grilli 01 IT_01_0002 

 …   

 
School 2: IPSAR TORTOLI’ Servizi per l’Enogastronomia e l’Ospitalità Alberghiera - Servizi per 
l'Agricoltura e lo Sviluppo Rurale - Servizi Socio Sanitari 
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 Name School number Participant code 

1 Silvia Magistrali 02 IT_02_0001 

2 Gianluca Braga 02 IT_02_0002 

 …   

 
ii. For Spain: 

School 1: Instituto de Enseñanza Secundaria Juan de Garay 

 Name School number Participant code 

1 Raúl Linuesa 01 ES_01_0001 

2 Abigail Perez 01 ES_01_0002 

 …   

 
School 2: to be confirmed 

 Name School number Participant code 

1 Viktor Leggio 02 ES_02_0001 

2 Giuseppe Beluschi 02 ES_02_0002 

 …   

 
iii. For Turkey : 

School 1: Mardin Artuklu Anadolu İmam-Hatip High School 

 Name School number Participant code 

1 Hüseyin Demir 01 TR_01_0001 

2 Musa Akpinar 01 TR_01_0002 

 …   

 
School 2: Mardin Artuklu High School 

 Name School number Participant code 

1 Muhammed Deniz 02 TR_02_0001 

2 Muhsin Akbalik 02 TR_02_0002 

 …   
 

iii. Task 3:  Obtaining informed consent by the 31st of December 2015 

 

For ethical reasons and also increase commitment among the participants in taking part in the 
different activities, it is necessary to obtain informed consent from the selected students per 
school as well as their parents or guardians. The ZSI drafted consent form includes information 
sheets for the involved students and their parents and guardians detailing the purpose of the 
study, the voluntary and confidential nature of the study and the use of data. It was thought 
necessary to involve the school administration in obtaining the consent forms as they already 
have a trusted relationship with the students and their parents. The local researchers will 
provide the school principal or director with the consent forms as well as the names of the 
students selected. The school principal or director will then directly address the parents and the 
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students. The researchers collect the signed consent sheets from the school principal or director 
before the inauguration meeting and send a copy of them to the Jump@School implementation 
coordinator (Work Package 6).  
 

iv. Task 4: Administering the survey during the implementation phase (January to June 

2016) 

 

The main responsibilities of the local researchers is to administer the data collection 
instruments, collect them and either send the data to ZSI in excel tables or enter the data on 
lime survey. The table below gives an overview of all the different tools for collecting data for 
the Jump@School project. A brief description of the tool is available (a more detailed 
description is available on the “Apparatus” section of this report) 
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 Tool Application: To be filled in by… When the tool should 
be administered 

Deadline for data to be 
transmitted to ZSI 

1.  
 

Selection questionnaire on hard 
facts 

To select the 110 students at risk of early 
school leaving. 

Local researchers September 2015 2nd of November 2015 

2.  Pre-questionnaire on hard facts For impact assessment. Local researchers January to July 2016 31st July 2016 

3.  Pre-questionnaire on soft facts 
for intervention group 

For impact assessment. Students in the 
intervention group 

11th to the 15th of 
January 2016 

29th of February 2016 

4.  Pre-questionnaire on soft facts 
for control group 

For impact assessment. Students in the control 
group 

11th to the 22nd of 
January 2016 

29th of February 2016 

5.  Initial Profiling To help the Jump Operator determine the 
needs, learning goals and problems of the 
individual students during the first 
individual session. 

Jump Operator 11th to the 22nd of 
January 2016 

 

6.  Individual Development Plan 
Agreement 

Binding agreement between each student 
in the experiment group and the Jump 
Operator to work together to achieve the 
defined outcomes for the student. 

Jump Operator and 
Individual students 

11th to the 22nd of 
January 2016 

15th of February 2016 
(original per Email) and 
31st of July 2016 in 
limesurvey 

7.  Individual Monitoring Process 
Journal 

To document the pupil's path by 
documenting the individual follow-up 
sessions. 

Jump Operator For every individual 
follow-up sessions with 
the students 

 

8.  Workshop Feedback Form To check whether the objectives of the 
different workshops have been met; 
improve the delivery of subsequent 
workshops and to document the 
intervention in as much as possible. 

Students in the 
intervention group 

Immediately after each 
workshop and support 
action on self-esteem 
and motivation 

31st July 2016 

9.  Workshop Reflection Form To get detailed information about the main 
goals of the workshop held, the topics dealt 
with and specific activities undertaken 

Jump Operator Immediately after each 
workshop and support 
action on self-esteem 
and motivation 

31st July 2016 
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10.  Experiment Monitoring 
Template 

To provide a short overview of whether the 
whole experiment is running smoothly in all 
schools and countries or whether any 
problems were encountered which might 
harm the effectiveness of the Jump@School 
intervention and should therefore be 
reflected upon when interpreting the 
statistical results. 

Local researchers Monthly 31st of January 2016;  
29th of February 2016; 
31st of March 2016;  
30th of April 2016;  
31st of May 2016;  
30th of June 2016 

11.  Post-questionnaire on soft facts 
for intervention group 

for impact assessment Students in the 
intervention group 

13th to 17th June 2016 31st July 2016 

12.  Post-questionnaire on soft facts 
for control group 

for impact assessment Students in the control 
group 

13th to 17th June 2016 31st July 2016 

13.  Post-questionnaire on hard facts for impact assessment Local researchers July 2016 31st July 2016 

Table 2: Overview of the data collection instruments 

 
Below the procedure for administering each of the above mentioned questionnaires is described in more detailed: 
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a. Procedure for administering the selection of at risk students based on “hard facts” 

 

Tool To be filled in 
by… 

When the tool 
should be 
administered 

Deadline 
for data to 
be 
transmitted 
to ZSI 

Instructions 

Selection 
questionnaire 
on hard facts 
 

Local 
researcher(s) 

September 
2015 

By 2nd of 
November 
2015 

 Researchers collect the grade point 
average (GPA) for all students in 
the school for the year September 
2014 to June 2015. 

 Researchers enter the grade point 
average into the ZSI prepared excel 
sheet. 

 Researchers send a completed excel 
sheet per school to ZSI by the 2nd of 
November 2015 

 

 

b. Procedure for administering the Pre-questionnaire on “hard facts” 

 

Tool To be filled in 
by… 

When the tool 
should be 
administered 

Deadline 
for data to 
be 
transmitted 
to ZSI 

Instructions 

Pre-
questionnaire 
on “hard 
facts” 
 

Local 
researcher(s) 

January to July 
2016 

By 31st of 
July 2016 

1. Researchers collect the grade point 
average (GPA), age and sex for the 
110 selected students per school for 
the first term (September 2015 to 
December 2015) of the school year. 

2. Researchers enter this information 
into the ZSI prepared excel sheet. 

3. Researchers send a completed excel 
sheet per school to ZSI by the 31st of 
July 2016 
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c. Procedure for administering the Pre-questionnaire on “soft facts” for the intervention 

group 

 

Tool To be filled in 
by… 

When the 
tool should 
be 
administered 

Deadline 
for data to 
be 
transmitted 
to ZSI 

Instructions 

Pre-
questionnaire 
on “soft facts” 
for the 
intervention 
group 
 

55 students 
assigned to 
the 
intervention 
group in each 
school 

11th to the 
15th of 
January 2016 

29th of 
February 
2016 

1. At the very beginning of the 
inauguration day, researchers explain 
the project to the group. The project 
examines how learning best occurs and 
therefore students are randomly 
selected to participate in different 
activities (activities should be 
introduced). Explain that this 
particular group has been selected to 
take part in all the activities involved 
and that other students are involved to 
a lesser degree. The questionnaire is 
the first part of the activities that these 
students will be involved in. 

2. Researchers explain the anonymity 
aspect with regard to the 
questionnaires and how this will be 
dealt with using participant codes. 

3. Researchers hand out pre-
questionnaires on soft facts to the 
intervention group. 

4. Researchers give the students verbal 
instructions for filling in the 
questionnaire. Here, they should 
explain the response scale with the use 
of an example. 

5. Researchers remind students of the 
importance and value of the study and 
are asked to complete the 
questionnaire fully and honestly. 

6. The students individually complete the 
questionnaire. During this process they 
are free to ask the researchers for 
assistance and clarification. 

7. Researchers collect the filled in 
questionnaires. 

8. Researchers enter the questionnaires 
into the limesurvey by the 29th of 
February 2016. 
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d. Procedure for administering the Pre-questionnaire on “soft facts” for the control group 
 

Tool To be filled 
in by… 

When the 
tool should 
be 
administered 

Deadline 
for data to 
be 
transmitted 
to ZSI 

Instructions 

Pre-
questionnaire 
on “soft facts” 
for the 
control group 
 

55 students 
assigned to 
the control 
group in each 
school 

11th to the 
15th of 
January 2016 

29th of 
February 
2016 

1. From the 11th to the 22nd of January 
2016, the researchers should either 
arrange a meeting with all the students 
in the control group to fill in the soft 
questionnaires, or administer this 
questionnaire to all the students in the 
control group individually. 

2. Before administering the soft 
questionnaire, the researchers should 
explain the project to the students. The 
project examines how learning best 
occurs and therefore students are 
randomly selected to participate in 
different activities to different degrees 
(activities should be introduced). 
Explain that this particular group has 
been selected to take part only by 
filling in the questionnaires at two 
different points in time (January and 
June 2016).  

3. Researchers explain the anonymity 
aspect with regard to the 
questionnaires and how this will be 
dealt with using participant codes. 

4. Researchers hand out pre-
questionnaires on soft facts to the 
control group. 

5. Researchers give the students verbal 
instructions for filling in the 
questionnaire. Here, they should 
explain the response scale with the use 
of an example. 

6. Researchers remind students of the 
importance and value of the study and 
are asked to complete the 
questionnaire fully and honestly. 

7. The students individually complete the 
questionnaire. During this process they 
are free to ask the researchers for 
assistance and clarification. 

8. Researchers collect the filled in 
questionnaires. 

9. Researchers enter the questionnaires 
into the limesurvey by the 29th of 
February 2016. 
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e. Procedure for the Individual Development Plan Agreement (IDPA), initial profiling 

questionnaire and Individual monitoring process journal 

 

Tool To be filled 
in by… 

When the tool 
should be 
administered 

Deadline 
for data to 
be 
transmitte
d to ZSI 

Instructions 

Individual 
Development 
Plan 
Agreement 
 
Initial 
profiling 
questionnaire 
 
Individual 
monitoring 
process 
journal 
 

Jump 
Operator and 
individual 
students in 
the 
intervention 
group in each 
school 

During the first 
individual 
session from 
the 11th to the 
31st of January 
2015 

By the 31st 
of July 2016 

1. The Jump Operator conducts the 
initial profiling with each student in 
the intervention group. 

2. Based on the initial profiling, the Jump 
Operator together with the student 
completes the Individual Development 
Agreement (IDPA) and countersigns it. 

3. The researcher makes a copy of each 
of the original individual Development 
Plan Agreements and sends the scans 
to ZSI by the 15th of February 2016. 

4. The Jump Operator documents each of 
the individual follow-up sessions in 
the individual monitoring process 
journal and together with the student 
updates the IDPA when new goals are 
formulated or the original objectives 
are altered. 

5. At the end of the implementation 
phase, in June 2016, the researcher 
collects the updated Individual 
Development Plan Agreements from 
the Jump Operator. 

6. The researcher then enters the data 
on each of the IDPA on the relevant 
limesurvey. By the 31st of July 2016. 
Note that it will not be necessary to 
translate the IDPA back into English. 
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f. Procedure for administering the workshop feedback form 

 

Tool To be filled 
in by… 

When the tool 
should be 
administered 

Deadline 
for data to 
be 
transmitte
d to ZSI 

Instructions 

Workshop 
feedback 
form 
 

Students Immediately 
after every 
workshop (this 
includes the 
four 
compulsory 
workshops and 
the support 
action on self-
esteem and 
motivation) 

By the 31st 
of July 2016 

1. The researchers arrange the 
administration of the questionnaire 
with the Jump Operators. The 
researchers do not have to be 
physically present at the workshops. 

2. The researchers should ensure that 
the students fill in the workshop 
feedback form at the end of the last 2 
hour slot of each of the workshops. 

3. They should arrange this process in a 
way that they will be able to know 
which questionnaire was filled in by 
which student with which participant 
code. 

4. The researchers then collect the filled 
in questionnaires, either directly from 
the students (if they personally 
administer the questionnaires), or 
from the Jump Operators within 1 
week of completion of each workshop. 

5. Researchers then enter all the 
information in the lime survey 
ensuring the correspondence of the 
questionnaires and the participant 
codes by the 31st of July 2016. For the 
open-ended questions, the researchers 
will not need to translate the 
information word for word, but rather 
summarise the main points. 
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g. Procedure for administering the workshop reflection form 

 

Tool To be filled 
in by… 

When the tool 
should be 
administered 

Deadline 
for data to 
be 
transmitte
d to ZSI 

Instructions 

Workshop 
reflection 
form 
 

Jump 
Operators 

Immediately 
after every 
workshop (this 
includes the 
four 
compulsory 
workshop and 
the support 
action on self-
esteem and 
motivation) 

By the 31st 
of July 2016 

1. The Jump Operators fill in the 
questionnaires immediately after the 
workshops. 

2. The researchers collect the filled in 
questionnaires within one week of 
completion of each workshop. 

3. The researchers collect the filled in 
questionnaires directly from the Jump 
Operators. 

4. Researchers then enter all the 
information in the lime survey by the 
31st of July 2016. For the open-ended 
questions, the researchers will not 
need to translate the information 
word for word, but rather summarise 
the main points. 

 

h. Procedure for administering the experiment monitoring template 

 

Tool To be filled 
in by… 

When the tool 
should be 
administered 

Deadline 
for data to 
be 
transmitte
d to ZSI 

Instructions 

Experiment 
Monitoring 
Template 
 

Researchers Monthly during 
the 
intervention 
semester 
(January 2016-
June 2016) 

1st: 31st of 
January 
 
2nd: 29th of 
February 
 
3rd: 31st of 
March 
 
4th: 30th of 
April 
 
5th: 31st of 
May 
 
6th: 
30th of June 

1. The researchers should be in regular 
contact with the Jump Operators 
regarding the current state of 
intervention. 

2. The researchers fill in the experiment 
monitoring template monthly in 
English. 

3. The researchers send the filled in 
questionnaires to ZSI by email. 

4. ZSI will contact each of the 
researchers shortly afterwards to 
clarify any open questions.  
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i. Procedure for administering the Post-questionnaire on “soft facts” for the intervention 

group 

 

Tool To be filled in 
by… 

When the 
tool should 
be 
administered 

Deadline 
for data to 
be 
transmitted 
to ZSI 

instructions 

Post-
questionnaire 
on “soft facts” 
for the 
intervention 
group 
 

55 students 
assigned to 
the 
intervention 
group in each 
school 

13th to the 
17th of June 
2016 

31st July of 
2016 

1. From the 13th to the 17th of June 2016, 
the researchers should either arrange a 
meeting with all the students in the 
intervention group to fill in the soft 
questionnaires, or administer this 
questionnaire to all the students in the 
intervention group individually. 

2. Researchers remind the students of the 
anonymity aspect with regard to the 
questionnaires and how this will be 
dealt with using participant codes. 

3. Researchers hand out post-
questionnaires on soft facts to the 
intervention group. 

4. Researchers give the students verbal 
instructions for filling in the 
questionnaire. Here, they should 
remind the students of the response 
scale with the use of an example. 

5. Researchers remind students of the 
importance and value of the study and 
are asked to complete the 
questionnaire fully and honestly. 

6. The students individually complete the 
questionnaire. During this process they 
are free to ask the researchers for 
assistance and clarification. 

7. Researchers collect the filled in 
questionnaires. 

8. Researchers enter the questionnaires 
into the limesurvey by the 31st of July 
2016. 
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j. Procedure for administering the Post-questionnaire on “soft facts” for the control group 

 

Tool To be filled 
in by… 

When the 
tool should 
be 
administered 

Deadline 
for data to 
be 
transmitted 
to ZSI 

instructions 

Post-
questionnaire 
on “soft facts” 
for the 
control group 
 

55 students 
assigned to 
the control 
group in each 
school 

13th to the 
17th of June 
2016 

31st July of 
2016 

1. From the 13th to the 17th of June 2016, 
the researchers should either arrange 
a meeting with all the students in the 
control group to fill in the soft 
questionnaires, or administer this 
questionnaire to all the students in the 
control group individually. 

2. Researchers remind the students of the 
anonymity aspect with regard to the 
questionnaires and how this will be 
dealt with using participant codes. 

3. Researchers hand out post-
questionnaires on soft facts to the 
control group. 

4. Researchers give the students verbal 
instructions for filling in the 
questionnaire. Here, they should 
remind the students of the response 
scale with the use of an example. 

5. Researchers remind students of the 
importance and value of the study and 
are asked to complete the 
questionnaire fully and honestly. 

6. The students individually complete the 
questionnaire. During this process they 
are free to ask the researchers for 
assistance and clarification. 

7. Researchers collect the filled in 
questionnaires. 

8. Researchers enter the questionnaires 
into the limesurvey by the 31st of July 
2016. 
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k. Procedure for administering the Post-questionnaire on “hard facts” 

 

Tool To be filled 
in by… 

When the tool 
should be 
administered 

Deadline 
for data to 
be 
transmitte
d to ZSI 

instructions 

Post-
questionnaire 
on “hard 
facts” 
 

Local 
researcher(s) 

July 2016 By the 31st 
of July 2016 

i. Researchers collect the grade point 
average (GPA) for the 110 selected 
students per school for the second 
term of the year (January 2016 to June 
2016).  

ii. Researchers enter the grade point 
average into the ZSI prepared excel 
sheet. 

iii. Researchers send a completed excel 
sheet per school to ZSI by the 31st of 
July 2016 

 

 

To summarise this chapter, the chart below shows the different phases of collecting the data 

from the experiment, starting with the development of the data collection instruments to the 

entering of the data in a legible manner to allow for statistical analysis as described in the next 

chapter. 
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Figure 15: Gannt chart of the data collection process 
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VII. Formative Evaluation Analysis 

At the core of formative evaluation is the desire to understand the different elements of the 
Jump@School intervention. The formative evaluation tools, the “Individual Development 
Plan Agreement”, “individual monitoring process journal”, “workshop feedback form”, 
“workshop reflection form” and the “experiment monitoring template” are used to identify 
main objectives of the Jump@School intervention workshops and sessions as well as the 
level of satisfaction of the involved stakeholders with them. 

The following steps outline the way which is used to approach data analysis. 

Step 1: Analysis of the intervention process 

First purpose of the analysis strategy is to provide background and context information 
regarding the process of the experiment and whether any problems were encountered 
which need to be solved.  

 Feedback to the close-ended questions of the Jump@School formative evaluation 
tools is summarized using descriptive statistics which help identify the main feature 
of data and discern any patterns. Univariate analysis techniques will be used, such as 
frequency distribution, measures of central tendency and dispersion techniques. 
Descriptive results from workshop feedback forms, the individual development plan 
agreement and the individual monitoring process journal provide information 
regarding which objectives were set and whether the objectives of the workshops 
and sessions were met. Students’ feedback to the workshops (Workshop Feedback 
Forms) will be compared to Jump Operators’ Feedback to the workshops (Workshop 
Reflection Form) using summary statistics to see whether the effectiveness, 
relevance and the value of Jump@School intervention elements are perceived 
differently by the different stakeholders involved. 

 
- Feedback to the open-ended questions will be thoroughly read through. Afterwards, 

thematic coding will be applied, which involves identifying and clumping passages of 
text linked by a common idea into themes or patterns that relate to the initial 
questions. This analysis will be used to answer evaluation questions such as:  
 

o Which challenges or concerns were encountered during the implementation? 
o Which solutions were found to overcome the challenges? 
o What would be needed to improve the quality of the workshop? 
o Which are the strong parts of the Jump@School intervention which should be 

preserved? 
o Which parts are weaker and should be improved? 
o What time is needed to make changes? 
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Step 2: Contribution of formative evaluation results to impact evaluation 

The results of the “formative evaluation” provide important background information to 
impact evaluation results and will be remarkable for understanding the intervention 
outcomes. A link between formative evaluation and impact evaluation can be established 
using the seven different thematic dimensions, which the Jump@School intervention targets 
(see below): 

1. School motivation (increases pupil`s motivation to going to school) 
2. Valuing learning (increases pupil’s attitude that learning in school is useful and 

important) 
3. Engagement with learning (help students develop skills to engage more with 

learning) 
4. Self-confidence with learning  (strengthen pupil’s belief and confidence in their 

ability to understand and do well in school 
5. Commitment to complete secondary school  (strengthen pupil’s commitment to stay 

in school until they complete their school leaving certificate) 
6. Anxiety (help students to better deal with feelings of worry and nervousness) 
7. Self-regulation and control (help pupils develop skills to plan and organise their 

school work  as well as to keep track of their progress) 

In the formative evaluation tools, the different thematic foci of workshops and sessions will 
be identified and it will be analysed how well these activities were conducted and received 
from the point of view of the different stakeholders. This information can be used to explain 
results from the soft questionnaire of the impact evaluation which is also divided into the 
seven different thematic foci mentioned above. Therefore, this link allows a direct 
comparison between structural and content-related aspects of the Jump@school 
intervention and their impact. Further, formative evaluation results help to find out whether 
comparability between schools and countries is possible. As the intervention will be 
implemented in three different countries and in six different schools, we aim for the 
implementation to be as standard as possible. However, slight differences may still occur 
and these can be documented in the workshop reflection forms to inform impact evaluation 
analysis.  
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VIII.  Impact Evaluation Analysis 

For assessing the effectiveness of the Jump@School intervention, descriptive and inferential 
statistical techniques will be used. Descriptive statistics, which form the basis of every 
quantitative analysis of data, help to describe the basic features of the data in our study. 
Inferential statistics will be used to determine if the Jump@School intervention had a 
significant effect. 

a. Descriptive statistics 

First, descriptive statistics will be applied to describe the basic features of the “hard and 
soft”- questionnaire data. Univariate analysis, such as frequency distribution, measures of 
central tendency and dispersion techniques will be used to examine main characteristics of 
the dataset. Using these methods pre-test and post-test scores will be inspected and main 
results will be visualised. 

b. Inferential statistics 
 

Secondly, in terms of inferential statistics, checking baseline comparability between groups 
(using independent t-tests) to find out whether randomisation was effective will kick-start 
the process. Next, further inferential statistical procedures to calculate, whether the 
Jump@School Intervention was effective (reduced the risk of early school leaving among at 
risk-students) will be applied. 
 
Main dependent variables 
The dependent variables of the “hard questionnaire”, which will be analysed is: grade point 
average (GPA). 
 
The main dependent variable of the “soft-questionnaire” is: subjective commitment to 
complete an education (comp1: “I intend to stay in school until I complete my school leaving 
certificate”).  
 
Further, based on the scales of the “soft questionnaire” we will construct a dependent 
measure called “J@S student engagement index”, which is a composite index of the relevant 
effective items, measuring student engagement based on the following subscales: 
 

 school motivation & valuing learning in school 
 engagement with learning 
 self-confidence with learning 
 self-regulation and control 
 level of anxiety and 
 tendency to withdraw from school. 

 
The “J@S student engagement index” will be constructed using an additive model. The index 
will be assessed for goodness of fit and validity. 
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Main independent variables 
The main independent variables of interest are group (experimental versus control) and 
measurement time (pre and post-test). 
 
If the preconditions for parametric statistics are fulfilled, t-tests will be used to analyse 
differences between post-results of experimental and control group and analysis of variance 
for repeated measures to test differences between and within groups32.  
 
The repeated measures ANOVA has one between subjects factor (treatment group) and one 
within-subjects factor (time). The research question, which will be analyzed with this 
approach, is: 

 
7. Does the mean change in the outcome from pre to post differ in the two groups? 

 
This is directly measured by the time*group interaction term in the repeated measures 
ANOVA. 
 
Incase significant pre-test differences between experimental and control group will be 
detected, it will be controlled using an Analysis of Covariance (ANCOVA) procedure. In 
ANCOVA, the dependent variable is the post-test measure. The pre-test measure is not an 
outcome, but a covariate. This model assesses the differences in the post-test means after 
accounting for pre-test values. 
 
The ANCOVA approach answers the following research question:  

8. Do post-test means, adjusted for pre-test scores, differ between the two groups? 
 
Main results will be visualised using interaction graphs. 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                                           
32

 If the preconditions of parametric statistics are not fulfilled, non-parametric measures are used. 
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X. Annexes 
 

a. Preparation phase 
 

1. Template for the collection of good practices 

 

INTRODUCTORY NOTE 

Dear Partners, 

This template will be the basis for the design of the ESL Intervention types and for the construction of 

the Logic model of Intervention in our project, together with the analysis of the conditions in the 

contexts of experimentation.  

The template is structured in 4 parts 

 ESL DEFINITION (to clarify our reference definitions and EU relevant regulations in the 
context) 

 PART A - POLICY STRATEGIES COLLECTION  

 PART B - LIST OF INTERVENTIONS 

 PART C - DESCRIPTION OF INTERVENTION  
 

Each partner will provide a minimum of two practices to be analysed (PART C of the template). 

Deadlines: 

1. Please, send us back the Parts A and B by the 15th of September 2014; 
2. Please, send us back the Part C of template (minimum 2) by the 31st of October 2014. 

 

Please, do not hesitate to contact us for any question or clarification you might need. 

Thanks a lot for your collaboration! 

The research team of Ciofs-FP 

Contact details: 

Silvia Biglietti, Ciofs-FP Bologna - sbiglietti@ciofsbo.org 

Massimo Peron, Ciofs-FP Bologna mperon@ciofsbo.org 

Tiziana Piacentini, Ciofs-FP tpiacentini@ciofs-fp.org 

Elena Grilli, Ciofs-FP egrilli@Ciofs-fp.org 

 

mailto:sbiglietti@ciofsbo.org
mailto:mperon@ciofsbo.org
mailto:tpiacentini@ciofs-fp.org
mailto:egrilli@Ciofs-fp.org
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ESL DEFINITION 

 

We start from a shared definition of ESL as a framework of our work, considering that our project will 

study the effect of an intervention on young people (aged 14-18) at risk of early school leaving. 

We refer for the shared definition, to the UE document  “Reducing early school leaving: Key 

messages and policy support - Final Report of the Thematic Working Group on Early School Leaving” 

November 2013, p.8 . 

“The definition of ‘early school leaving’ used at EU level refers to ‘those young people who leave 

education and training with only lower secondary education or less, and who are no longer in 

education and training’.  

In statistical terms, European ESL rates are measured as the percentage of 18-24 year olds with only 

lower secondary education or less and no longer in education or training. 

Council and Commission made some documents to explain the field and the strategies about early 

school leaving. Making this template we referred to these documents:  

 COUNCIL RECOMMENDATION of 28 June 2011 on policies to reduce early school leaving  
(2011/C 191/01) 

 COMMUNICATION FROM THE COMMISSION TO THE EUROPEAN PARLIAMENT, THE COUNCIL, 
THE EUROPEAN ECONOMIC AND SOCIAL COMMITTEE AND THE COMMITTEE OF THE 
REGIONS Tackling early school leaving: A key contribution to the Europe 2020 Agenda 

 COMMISSION STAFF WORKING PAPER Reducing early school leaving Accompanying 
document to the Proposal for a COUNCIL RECOMMENDATION on policies to reduce ESL  
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PART A:  

POLICY STRATEGIES COLLECTION  

 

Please, briefly describe the main laws, decrees, deliberations  which rule all the actions, preventing 

and contrasting early education leaving, in your country:      

a. National level 

b. Regional level 

c. Local level 

Please, make a list of policy strategies and programmes for preventing early school leaving in your 

country which are directly relevant for jump@school. 

In addition, please describe which opportunities these strategies and programmes provide for 

jump@school (e.g. stakeholder networks, sustainability of intervention, support) and which 

restrictions they may impose (e.g. target group, objectives).     

Name of policy 
strategy or 
programme 

Please indicate the 
administrative level 
national/regional/local 

Opportunities for 
jump@school 

Restrictions for 
jump@school 

1.    

2.    

3.    
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PART B:  

LIST OF INTERVENTIONS 

LIST OF INTERVENTIONS  DEVELOPED IN THE COUNTRIES 

List simply all the different tackling ESL measures you consider actual and evident in  your country. 

Make a distinction between what is to be considered as a  

1. SERVICE (an intervention included in a wider local, regional or national policy strategy, 

that is always going on. 

2. PROJECT (episodic and/or experimental interventions) 

Insert List here: 

1. 

2. 

3. 

……. 

 

 

Among your list, choose TWO interventions that you consider innovative, effective and appropriate 

for transferring them to the context of jump@school. Please describe them, following the scheme 

below. 

PLEASE TRY TO SELECT INTERVENTIONS APPROPRIATE FOR JUMP@SCHOOL: 

 Select only PREVENTIVE interventions DIRECTLY ADDRESSING students at risk of leaving 
school with only lower secondary education or less! 

 Please keep in mind that we need to conduct an experimental evaluation for this 
intervention (intervention group/control group, sufficient target group size, etc.).  

 Please keep the time frame and budget frame of jump@school in mind.  

 Please keep in mind that the intervention must directly address pupils: someone will have to 
work with pupils, involve them in specific activities etc. Any other approach (teachers, 
parents, school system) is difficult because outcomes for pupils will be more indirect, 
weaker, it would take more time to realise and much more difficult to measure.  
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PART C: 

DESCRIPTION OF INTERVENTION  

 

a. Framework of the intervention: 
 

Title of the intervention:   

Start of intervention: 
 

dd Month yyyy 

End of intervention:  

Intervention ended: dd Month yyyy 
In progress with planned end:  dd Month yyyy 

In progress without planned end ☐  

Country:  

City/Cities/Province(s)/Region(s):  

Implementing organisation(s): 
Name of main implementing organisation(s) responsible for 
the intervention 

Address: 
Please insert the address of the organisation. 
Postal address: 
Website: 

Type of implementing organisation: 

Please select one or more boxes. 

☐Governmental  

☐ Non-governmental  

☐ Private sector 

☐ International 

☐ Local authority 
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☐ Other (please specify)  

Contact person: Name, SURNAME 

Function/Position:  

Contact information: 

Please insert the contact information of the contact person. 
Telephone: 
Email: 
Skype: 

Partner organisation(s): 

Please identify the main partners involved in the intervention 
(e.g. non-profit entities, local administrations, public or 
private institutions) and specify their contribution to the 
intervention (e.g. funding, development of intervention, 
evaluation) 

Funding sources: 
Please indicate the source of funding for the intervention 
(e.g. name of organisation, funding programmes/calls). 

Available financial resources: 
Please indicate the total amount of financial resources 
available for the running of this intervention in euros. 

Non-monetary resources: 
Please, indicate any kind of non-monetary resources (human, 
material, external, internal, direct or indirect) supporting the 
project implementation  

Political and strategic context: 
Please, provide a description of some key elements of the 
regional and national context, relevant for the described 
intervention/project. 

Target groups: 
Please specify the direct and indirect; expected and “already 
reached” beneficiaries of the intervention. 
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Size of target group:  
Please specify the number of persons the intervention directly 
affects for each target group. 

 

b. Description of the intervention 
 

Justification of the intervention:  
Please provide a short description of the rationale behind 
the intervention. Introduce and contextualise the issue of the 
intervention. 

Description of the intervention:  Please briefly describe the intervention. 

Key objectives: 
Please give a brief and clear description of the main goals of 
the intervention. 

Activities: 

Please describe the activities of the intervention, 
highlighting the most important phases and elements. 
1. 
2. 
3. 
 
Please indicate the duration of each activities (for instance 2 
hour workshop, etc.) 

Human resources: 

List the professional profiles involved in the activity. 
1. 
2. 
3. 

Methodologies 
If possible, please indicate the methodology on which the 
activities are based  

Tools & Methods 

List specific tools which are used in the activities 
(technologies, methods, materials etc.) 
1. 
2. 
3. 
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Outputs: 
Please describe the immediate results of the activities, e.g. 
number of coaching sessions provided, number of visits, 
number of workshops, number of trained staff, etc. 

Outcomes: 
Please describe the effects of the activities on the target 
group (=outcomes). Please distinguish between expected 
and obtained outcomes. 

Impacts: 

If available: Please describe the long-term changes or 
benefits that result from the intervention (e.g. awareness 
raising, political actions, policies, social/economic 
consequences) 

 

c. Intervention assessment 
 

Evaluation: 

Please describe the tools used to evaluate the intervention 
to ensure its quality and success; the methodology applied 
(quantitative, qualitative, mixed).  Please summarise the key 
results of this evaluation and detail how the results were 
measured.  

Strengths and weaknesses: Please describe the strengths as well as the shortcomings of 
the intervention. 

Success factors: Please describe up to 5 success factors based on experiences 
in realizing the intervention.  

Transferability: Has the intervention already been transferred to other 
places? If yes, please shortly describe how the intervention 
has been transferred.  

Sustainability Has there been a follow-up of the project or will the project 
continue after its present funding is discontinued?   
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2. Criteria for preselection 

 

Please consider the following aspects when conducting the Pre-
Selection for the Jump@School Intervention: 

Stefanie Smoliner & Juliet Tschank 
P4 - Centre for Social Innovation (ZSI), Austria 

 

CONTENT 

 

 Is the intervention innovative? 
 

 Is the intervention policy relevant? 
 

 Does the intervention have a coherent theoretical basis (is it 
clear how the intervention causes change?) 

 

IMPLEMENTATION 

 

 Is it possible to evaluate the intervention with a conventional 

randomized control group design? 

 

 How complex is it to implement the intervention in practice? 

 

STANDARDISATION 

 

 Is it possible to implement the intervention in a standardised 
way (fidelity to protocol) in Italy, Spain and Turkey? 
 

 Will it be necessary to adapt it to local settings? If yes, in 

which way? Is it possible to record any variation that is 

needed? 

 

 Info: multiple sites can present a challenge for evaluation, 

because, although every effort may be made to make the 

intervention at all sites exactly the same, it will seldom be so. 

Especially if the intervention relies on human interaction (e.g. 

teacher/learner) there will be differences from site to site – 

therefore it is crucial for us, to build into the evaluation a 

method for comparing the different sites. 

 

IMPACT 

 

 Can the intervention reasonably be expected to have a worth-

wile effect? (e.g. does the existing evidence suggest that it is 

likely to be effective? – there is no point in evaluating an 

intervention which has been shown to be useless by several 

previous studies) 
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 Who is the intervention aimed at? Will it have a measureable 

impact on the target group (people at risk of early school 

leaving)? 

 

 Will it have a measureable impact on a range of outcome 

measures like the academic record, cognitive skills, behaviour 

etc.? (identifying a single primary outcome will not be enough 

– a range of measures will be needed to ensure statistically 

robust findings) 

 

 Is it intensive? Impact can only be expected and measured if 

the intervention is intensive. 

 

 Which short-term/long-term effects of the intervention can be 

expected? 

 

TRANSFERABILITY 

 

 Can the intervention be properly implemented and replicated 

by others? - geographically 

 

COSTS 

 

 Consider the costs associated with the intervention 

 

ETHICAL ASPECTS 

 

 Are there any ethical concerns regarding the intervention? 

 

 Will the intervention be socially approved by the head of 

schools, teachers, parents,…? 

 

 Is it possible to obtain informed consent by students/parents? 

 

RISKS & THREATS 

 

 What are potential obstacles of the intervention?  
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3. The logic model of intervention 

 

As the Jump@School logic model of intervention is too large to annex it to this report, please click on 

the link below to view or download it. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



        

~ 88 ~ 

 

4. To do’s for project partners 

 

Information for schools:  

Early school leaving (ESL) is a serious problem that not only affects an individual but the society as a 

whole. Although the situation of ESL in the individual EU Member States is relatively different, they 

follow common patterns. The EU has set the target of reducing early school leaving rates to less than 

10% by 2020. Subsequently, the main aim of the Jump@School project is to successfully develop and 

experimentally test a new innovative intervention to prevent early school leaving. This intervention 

will then be tested in different countries and cities with the aim of seeing the effects of different 

contexts on the results of the experiment. Based on various dissemination strategies, the  results of 

the experiment and of the project as a whole will be made available to relevant actors particularly in 

the countries involved in the project (Austria, Germany, Italy, Spain, Poland and Turkey) but also, 

especially through its exploitation strategy, the results will reach a much wider audience (at least EU-

wide).  This means these results will be able to inform policy thus possibly supporting the 

achievement of the EU 2020 education strategy of reducing the early school leaving rates. 

During the initial phases of the project, existing well-functioning European practices will be analysed 

and compared. This will finally lead to the selection or possible creation of a new intervention that 

will then be implemented in a minimum of two schools each in Italy, Turkey and Spain. To measure 

the direct impact of the intervention on dropout, this intervention will be scientifically accompanied 

and evaluated by the Centre for Social Innovation (ZSI) in Austria from the onset. 

The implementation of this intervention will follow a social experimental design. A social experiment 

tests whether an intervention has causal and measurable effects on the target group. To ensure that 

the impact can statistically be measured the following conditions have to be met: 

 At least 110 Students at risk of dropping out in each school. ZSI together with the project 
partners will define the indicators for the “at risk” students, which will then be used to select 
the students taking part in the experiment. These indicators will possibly include school 
grades, absenteeism, teachers rating as well as social characteristics of the students. 
Therefore, it is very important that the school is able to provide us with as much information 
on each student as possible. Locally appointed researchers will gather this information from 
the school on behalf of ZSI. 

 These 110 students at risk will then be randomly assigned into two groups: the intervention 
group and the control group. This randomisation will ensure that the two groups are as 
similar as possible. The intervention group will receive the intervention while the control 
group will not receive the intervention. 

 ZSI with the help of the local researchers will conduct two measurements on both groups: a 
baseline survey before the implementation of the intervention and one after the 
implementation.  
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Random 

assignment of 

participants 

June 2015/ 

September 2015 

September 2015 

to June 2016 June 2016 

 

 

 

  

 

 

 

 

 

SCHOOL 1  

Name of school  

Address of school  

Head teacher or director of school  

Type of school  

Number of classes in secondary school  

Number of students in secondary school  

Access to administrative data and academic 
records 

 

 

SCHOOL 2  

Name of school  

Address of school  

Head teacher or director of school  

Type of school  

Number of classes in secondary school  

Number of students in secondary school  

Access to administrative data and academic 
records 

 

 

 

 

 

 

 

2nd Measurement 

 

2nd Measurement 

 

Intervention 

 

NO Intervention 

 

1st Measurement 

 

1st Measurement 
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5. Template for conducting the cognitive pre-tests 

 

Below you will find the template we used for conducting the cognitive pre-tests outlining the question 

items as well as the respective cognitive questions. 

 
- What do you think about school? 

 
Please indicate how much you agree or disagree with the following statements: 

 

 

 

 
 

- How do you feel about learning in school? 
 
Please indicate how much you agree or disagree with the following statements: 

 Disagree 
strongly 

Disagree 
 

Disagree 
somewhat 

Neither 
agree nor 
disagree 

Agree 
somewhat 
 

Agree 
 

 

Agree 
strongly 

Generally, I like going to school. o o o o o o o 

I am getting a good education at 
my school. 

o o o o o o o 

I really don’t care about school. o o o o o o o 

I feel like I don’t belong to this 
school. 

o o o o o o o 

School is stressing me out. o o o o o o o 

I often feel like giving up on school. o o o o o o o 

I am getting a good education at 
my school. 

o o o o o o o 

Cognitive question: 
How do you understand/interpret “good education”? 

I feel like I don’t belong to this 
school. 

o o o o o o o 

Cognitive question: 
1. What does “don’t belonging to school” mean to you? 
2. Why did you choose “X”? 

I often feel like giving up on school. o o o o o o o 

Cognitive questions: 
1. What does “giving up on school” mean to you? 
2. Please explain, how you came up with your answer “x”? 

 Disagree 
strongly 

Disagree 
 

Disagree 
somewhat 

Neither 
agree nor 
disagree 

Agree 
somewhat 
 

Agree 
 

 

Agree 
strongly 

Learning is fun because I get better o o o o o o o 
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- How do you see your future in school? 
 

Please indicate how much you agree or disagree with the following statements: 

 

 

at something. 

I like telling others about what I’ve 
learned at school. 

o o o o o o o 

I don’t care about getting good 
grades. 

o o o o o o o 

My school work makes me curious 
to learn other things. 

o o o o o o o 

Most of the things we learn in 
school are useless. 

o o o o o o o 

Learning is fun because I get better 
at something. 

o o o o o o o 

Cognitive question: 
Can you explain your answer, please? 

My school work makes me curious 
to learn other things. 

o o o o o o o 

Cognitive question: 
What do you think are “other things”? Please name what comes to your mind! 

Most of the things we learn in 
school are useless. 

o o o o o o o 

Cognitive question: 
How do you understand “useless”? “Useless” for what? 

 Disagree 
strongly 

Disagree 
 

Disagree 
somewhat 

Neither 
agree nor 
disagree 

Agree 
somewhat 
 

Agree 
 

 

Agree 
strongly 

I intend to stay in school until I 
complete my school leaving 
certificate. 

o o o o o o o 

I intend to complete a 
college/university degree. 

o o o o o o o 

I intend to stay in school until I 
complete my school leaving 
certificate. 

o o o o o o o 

I intend to complete a 
college/university degree. 

o o o o o o o 

Cognitive questions: 
3. Why did you choose “x” as your answer? 
4. Are the two statements clear to you? 
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- How important do you think is an education for your future life? 
 

Please indicate how likely or unlikely completing the school leaving certificate will… 

 

 

 

 

 
 

- What do you think about yourself as a student? 
 
Please indicate how much you agree or disagree with the following statements: 

 Very 
unlikely 

Unlikely 
 

Somewhat 
unlikely 

Neither 
likely nor 
unlikely 

Somewhat 
likely 

 

Likely 
 

 

Very 
likely 

…prepare me for college/university o o o o o o o 

…mean that I will be told by others 
what to do 

o o o o o o o 

…help me to get a well-paid job o o o o o o o 

…allow me to learn new things o o o o o o o 

…give me a sense of success o o o o o o o 

…help me to do something positive 
with my life 

o o o o o o o 

…waste my time o o o o o o o 

…mean that I will be told by others 
what to do 

o o o o o o o 

Cognitive question: 
Why did you choose answer “x”? 

…help me to get a well-paid job o o o o o o o 

Cognitive question: 
Why did you choose answer “x”? 

…help me to do something positive 
with my life 

o o o o o o o 

Cognitive question: 
What you think “something positive” means? 

…waste my time o o o o o o o 

Cognitive question: 
What do you think “waste my time” means? 

 Disagree 
strongly 

Disagree 
 

Disagree 
somewhat 

Neither 
agree nor 
disagree 

Agree 
somewhat 
 

Agree 
 

 

Agree 
strongly 

When assignments are coming up, I 
worry a lot. 

o o o o o o o 

In school, I do just enough to get 
by. 

o o o o o o o 
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- How do you deal with your school work? 
 

Please indicate how much you agree or disagree with the following statements: 
 

When I’m in class my mind 
wanders. 

o o o o o o o 

I follow the rules in school. o o o o o o o 

I feel good about who I am as a 
student. 

o o o o o o o 

When I’m in class, I just pretend 
like I am working. 

o o o o o o o 

I can’t do well in school, even if I 
want to. 

o o o o o o o 

I never finish whatever I begin. o o o o o o o 

In school, I do just enough to get 
by. 

o o o o o o o 

Cognitive question: 
How did you come up with answer “x”? 

When I’m in class my mind 
wanders. 

o o o o o o o 

Cognitive question: 
How did you come up with answer “x”? 
How reliable is your answer on a scale from 1 (not reliable at all) – 5 (very reliable)? 

When I’m in class, I just pretend 
like I am working. 

o o o o o o o 

Cognitive question: 
How did you come up with answer “x”? 
How reliable is your answer on a scale from 1 (not reliable at all) – 5 (very reliable)? 

 Disagree 
strongly 

Disagree 
 

Disagree 
somewhat 

Neither 
agree nor 
disagree 

Agree 
somewhat 
 

Agree 
 

 

Agree 
strongly 

I put forth a great deal of effort 
when doing my school work. 

o o o o o o o 

I study at home even when I don’t 
have a test. 

o o o o o o o 

I check my school work for 
mistakes. 

o o o o o o o 

If I cannot understand my school 
work, I keep trying until I do. 

o o o o o o o 

Anything I do for school is always 
last minute. 

o o o o o o o 

If I do badly in my tests, I work 
harder next time. 

o o o o o o o 
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- What do you think about the Jump@School workshops and activities you participated in 
throughout this term? 
 

Please indicate how much you agree or disagree with the following statements: 
 

Before I start an assignment, I 
make a plan of how I am going to 
do it. 

o o o o o o o 

When I get too much homework, I 
just don’t do it. 

o o o o o o o 

Outside of school, I don’t put much 
effort on learning for classes. 

o o o o o o o 

If I try hard, I believe I can do my 
school work well. 

o o o o o o o 

I put forth a great deal of effort 
when doing my school work. 

o o o o o o o 

Cognitive question: 
Can you paraphrase the statement? 
How do you understand “great deal of effort”? 

I study at home even when I don’t 
have a test. 

o o o o o o o 

Cognitive question: 
How did you come up with your answer X? 
How reliable is your answer? 

Before I start an assignment, I 
make a plan of how I am going to 
do it. 

o o o o o o o 

Cognitive question: 
Can you paraphrase the statement? 
Why did you choose answer “x”? 

If I try hard, I believe I can do my 
school work well. 

o o o o o o o 

Cognitive question: 
How do you interpret “well”? Please specify! 

 Disagree 
strongly 

Disagree 
 

Disagree 
somewhat 

Neither 
agree nor 
disagree 

Agree 
somewhat 
 

Agree 
 

 

Agree 
strongly 

Overall, the Jump@School activities 
were fun. 

o o o o o o o 

The Jump@School project helped 
me to learn how to study. 

o o o o o o o 
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Thank you for taking the time to complete this questionnaire! 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Jump@School project helped 
me to gain confidence in myself. 

o o o o o o o 

The Jump@School project helped 
me to develop goals for my future 
professional life. 

o o o o o o o 

Through the Jump@School 
activities, I am more motivated for 
school work. 

o o o o o o o 



        

~ 96 ~ 

b. Data collection instruments 
 

6. Questionnaire on soft facts (Post-intervention group) 

 

STUDENT SELF-REPORT QUESTIONNAIRE (POST) 

Dear student, 
 
The purpose of this survey is to examine your attitude towards learning at school and what you think 
about yourself as a student. 
 
When answering the survey, please make sure that you answer each question honestly – there are 
no right or wrong answers! Please note that the analysis of the data is completely anonymous! 
 
 Please mark one answer for each statement which is closest to what you think and do not leave out 
any questions.  
 
If you have any questions regarding this survey, please talk to the person who is administering it. 
 
Thank you! 
 
 

1. What do you think about school? 
 
Please indicate how much you agree or disagree with each of the following statements. You can only 
choose ONE answer for each statement: 
 
 
 
 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

 
 

 

 Disagree 
strongly 

Disagree 
 

Neither 
agree 
nor 

disagree 

Agree 
 

 

Agree 
strongly 

Generally, I like going to school. o o o o o 

I am getting a good education at 
my school. 

o o o o o 

I really don’t care about school. o o o o o 

I feel like I don’t belong to this 
school. 

o o o o o 

School is stressing me out. o o o o o 

I often feel like giving up on school. o o o o o 



        

~ 97 ~ 

2. How do you feel about learning in school? 
 
Please indicate how much you agree or disagree with each of the following statements. You can only 
choose ONE answer for each statement: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

3. How do you see your future in school? 
 

Please indicate how much you agree or disagree with each of the following statements. You can only 
choose ONE answer for each statement: 

 
 

 
 
 
 
 
 
 

 
 
4. How important do you think is an education for your future life? 

 
Please indicate how likely or unlikely completing the school leaving certificate will… 
(You can only choose ONE answer for each statement) 

 Disagree 
strongly 

Disagree 
 

Neither 
agree 
nor 

disagree 

Agree 
 

 

Agree 
strongly 

I enjoy learning because I get better 
at school. 

o o o o o 

I like telling others about what I’ve 
learned at school. 

o o o o o 

I don’t care about getting good 
grades. 

o o o o o 

My school work makes me curious 
to learn things not taught in school. 

o o o o o 

Most of the things we learn in 
school are useless. 

o o o o o 

 Disagree 
strongly 

Disagree 
 

Neither 
agree  
nor 

disagree 

Agree 
 

 

Agree 
strongly 

I intend  to stay in school until I 
complete my school leaving 
certificate. 

o o o o o 

I intend to complete a 
college/university degree. 

o o o o o 

 Very 
unlikely 

Unlikely 
 

Neither 
likely 
nor 

unlikely 

Likely 
 

 

Very 
likely 

…prepare me for college/university o o o o o 

…mean that I will be told by others 
what to do 

o o o o o 

…help me to get a well-paid job o o o o o 

…allow me to learn new things o o o o o 
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5. What do you think about yourself as a student? 
 
Please indicate how much you agree or disagree with each of the following statements. You can only 
choose ONE answer for each statement: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

6. How do you deal with your school work? 
 

Please indicate how much you agree or disagree with each of the following statements. You can only 
choose ONE answer for each statement: 

…give me a sense of success o o o o o 

…help me to do something positive 
with my life 

o o o o o 

…waste my time o o o o o 

 Disagree 
strongly 

Disagree 
 

Neither 
agree nor 
disagree 

Agree 
 

 

Agree 
strongly 

When tests are coming up, I worry 
a lot. 

o o o o o 

In school, I work only hard enough 
to receive a passing grade. 

o o o o o 

When I’m in class, I often think 
about other unrelated things. 

o o o o o 

I follow the rules in school. o o o o o 

I feel good about who I am as a 
student. 

o o o o o 

When I’m in class, I just pretend 
like I am working. 

o o o o o 

I cannot do well in school, even if I 
want to. 

o o o o o 

I never finish whatever I begin. o o o o o 

 Disagree 
strongly 

Disagree 
 

Neither 
agree nor 
disagree 

Agree 
 

 

Agree 
strongly 

I put a lot of effort in doing my 
school work. 

o o o o o 

I study at home even when I don’t 
have a test. 

o o o o o 

I check my school work for 
mistakes. 

o o o o o 

If I cannot understand my school 
work, I keep trying until I do. 

o o o o o 
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7. What do you think about the Jump@School workshops and activities you participated in 
throughout this term? 
 

Please indicate how much you agree or disagree with each of the following statements. You can only 
choose ONE answer for each statement: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Thank you for taking the time to complete this questionnaire! 

 

 

 

Anything I do for school is always 
last minute. 

o o o o o 

If I do badly in my tests, I work 
harder next time. 

o o o o o 

Before I start an assignment, I 
make a plan of how I am going to 
do it. 

o o o o o 

When I get too much homework, I 
just don’t do it. 

o o o o o 

Outside of school, I don’t put much 
effort on learning for classes. 

o o o o o 

If I try hard, I believe I can do my 
school work well. 

o o o o o 

 Disagree 
strongly 

Disagree 
 

Neither 
agree nor 
disagree 

Agree 
 

 

Agree 
strongly 

Overall, the Jump@School activities 
were fun. 

o o o o o 

The Jump@School project helped 
me to learn how to study. 

o o o o o 

The Jump@School project helped 
me to gain confidence in myself. 

o o o o o 

The Jump@School project helped 
me to develop goals for my future 
professional life. 

o o o o o 

Through the Jump@School 
activities, I am more motivated for 
school work. 

o o o o o 
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7. Consent form 

 

Purpose of the project 
 

The Jump@School project is an EU funded project involving partners from 6 countries: Italy, Austria, 

Germany, Poland, Spain and Turkey. It strives to help students to discover their interests and attitudes, 

to develop their skills and increase their school motivation by implementing different activities in 

secondary schools. 

 

What students will be required to do 

The activities offered to pupils will take place within and outside of school and will be conducted by 

operators in educational work with young people. Activities include: individual sessions, creative 

workshops, activities with associations and organisations in the region, group activities (e.g. theme 

days), filling out questionnaires about their attitudes, personality. Given the nature of the project and 

the consequent financial limitations, it is not possible to propose activities to all students. Therefore, 

pupils will be randomly selected to take part in the scheme, whereby those selected will be involved to 

different degrees: some will be involved in some individual and group activities and fill in some 

questionnaires, some will only complete a couple of questionnaires and others will not be involved in 

any of these activities.  

Time required 

(to be filled in) 

 

Confidentiality 

The analysis of the results of activities will be completely anonymised. The results of the project will 

be drawn up and reported through the site www.jumpatschool.eu, in full respect of the privacy of all 

participants.  

 

Voluntary participation 

Pupils' participation in this research is completely voluntary. If students decide to participate they need 

to appear for the activities at the proper time and place. 

 

Whom to contact if you have any questions about the study: 
(Insert the details of the local coordinator) 
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Agreement Student 
I agree to participate in this study described above 

 

_________________________         ____________________________________ 

Name                                                 Signature 

 

Agreement Parent 
I agree that my son or daughter may participate in this study described above 

 

_________________________         ____________________________________ 

Name                                                 Signature 
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8. Initial profiling template 

 

Name of pupil:            

Date of first session:           

Ethical background:           

 

1. School: 

 

- Which class are you in now?         

 

- Have you repeated any classes? 

o Yes ☐ 

 How many classes?        

 Why did you repeat this class / these classes?    

          

o No ☐ 

 

- Have you only attended this school? 

o Yes ☐ 

o No  ☐ 

 Why did you transfer:        

          

 

- On a scale of 1 to 10, where 1 is horrible and 10 is excellent, how do you find your current 

school time? Please explain why! 

Horrible               Excellent 

          

 

- What is your favourite thing about school? (e.g. learning and doing new things, being with 

friends, fun subjects, …) Why? 

- What is your least favourite thing about school? (e.g. people who tease me, doing 

homework, learning, boring subjects,…) Why? 

- Which school subjects do you like the most? 

o            

 Why?          

o            

 Why?          

o … 
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- Which school subjects do you like the least? 

o            

 Why?          

o            

 Why?          

o … 

 

- Do you have problems with any teachers? 

o Yes ☐ 

 Which one(s)?         

 Why         

          

o No ☐ 

 

2. Behaviour at school/in class 

 

- Do teachers usually complain about you being restless? 

 

- Do you usually have trouble controlling your behaviour in class? (Staying silent) 

 

- Are you obedient? 

 

- Do you believe you belong to this school? 

 

- Are you always in time at school and in your classes? 

o Yes ☐ 

o No ☐ 

- Why? What usually makes you late?       

        

 

- Do you sometimes cut/skip school? 

 

o Yes ☐ 

 How often? 

 Whole days? Or individual lessons? 

 Which lessons do you often skip? 

 Why? What do you do when you skip school?    

          

o No ☐ 

 

- How do you deal with assignments/exams/tests?  
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o Do you study even if you do not have tests? 

o Dou you usually prepare yourself before a test? If yes, how? 

o Do you get nervous when thinking about exams or tests? Why? 

 

- Do you care about grades? 

 

- Do you worry about school? Why? 

 

3. Family 

 

- Who do you live with? Single parent? Both parents? 

- What do your parents do for a living? 

- Do you have siblings? 

- Do you get along with your siblings? 

- Who do you trust in your family the most? 

- Do you sometimes do activities as a family? 

- What chores do you have at home? 

- Do your parents help you with homework? 

- Are your parents concerned to know your grades and dates of your tests? 

- How much encouragement do your parents give you to do well in school? 

 

4. Social relationships 

 

- How many friends do you have?  

- Are you a loner or a people person? 

- Is it easy for you to make friends? 

- Are your friends from the same school/class? 

- Are they the same age as you? 

- What kind of activities do you do with your friends? 

 

5. Interests 

 

- What are your hobbies? 

- What do you do after school? 

- What do you do when you are not in school? E.g. during the holidays 

- What would you like to do that you don’t already do? 

 

6. Personal character 

 

- What do you like about other people? 

- What do you like about yourself? 

- What are your strengths? What are your weaknesses? 
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- What don’t people like about you? 

- Do you want to improve your performance in school? 

o How do you think you could improve your performance in school? What kind of 

support do you need? 

 

7. Future aspirations 

 
- How do you think about your future? (Please tell me about your ideas and hopes for the 

future?) 
o What are your goals for the next 5 years? 
o What things would you need to do between now and then to achieve your goals? 

(e.g. finish school, study harder, ..) 
o How confident are you in achieving these goals? 
o Are you certain about what kind of education and/or work you want to do in the 

future? Or do you feel that you need to learn more about yourself before committing 
to a job/education? 

o Do you feel that you lack information about your fields of interests?  
o Do you feel that you lack information about occupational opportunities? 
o Which job would you like to obtain in the future? Why? Which aspects do you value 

in this job (well-paid, exciting, easy,…) 
o Do you think that you can realistically and truthfully obtain your preferred job? 

Why?/why not? 
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9. Individual Development Plan Agreement (IDPA) 

 

Introduction 
 

This is a binding agreement between the pupil and the Jump@Operator that identifies the learning 

goals and outcomes which the pupil wants to achieve. Together, the pupil and the Jump@Operator 

define the learning goals of the pupil. In doing so, they also identify possible hindrances or challenges 

in achieving these goals and based on these, they develop a strategy to overcome these hindrances and 

challenges. 
 

Key Terminology 
 

Objectives: What do I need to do in order to complete my school leaving certificate? 

o/n: this refers to original (o) or new (n) objectives 

Topic: This should be filled in by the Jump Operator. Only the numbers of the topics should be filled 

in (multiple topics possible). It categorises the objectives according to the following topics: 
 

A. School motivation (increases pupil`s motivation to going to school) 

B. Valuing learning (increases pupil’s attitude that learning in school is useful and important) 

C. Engagement with learning (help students develop skills to engage more with learning) 

D. Self-confidence with learning  (strengthen pupil’s belief and confidence in their ability to 

understand and do well in school 

E. Commitment to complete secondary school  (strengthen pupil’s commitment to stay in school 

until they complete their school leaving certificate) 

F. Anxiety (help students to better deal with feelings of worry and nervousness) 

G. Self-regulation and control (help pupils develop skills to plan and organise their school work  

as well as to keep track of their progress) 

H. Withdrawal (reduces pupil’s feelings of not belonging to school or giving up in particular 

subjects or school generally. Help them to successfully deal with failure and feelings of 

helplessness) 

 

Priority: The importance of achieving a specific objective. After defining all the goals, these should 

be prioritised with 1 being “highest priority” - critical, 2 being ”middle priority” – potentially critical, 

3 being “low priority” - necessary 
 

Activities: What activities do I need to undertake to achieve the desired goals? When, where and for 

how long will they take place? 
 

Resources: What resources do I need to achieve my desired goals? 

 

Review date: This is the date that you review your progress in achieving a goal. Here, together with 

the Jump@Operator the pupil reflects on his/her progress, whether objectives or planned activities 

need to be amended, identify challenges in achieving the set goals and identify mitigation strategies 

(more detailed information on this is filled in the Individual Monitoring Process Journal). 
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The Agreement 
 

Date: 

Time: From……….to………. 

Student code: 

 
 o/n Objective Topic(s) Priority Activities Resources Review date Date of 

Completion  

1   

 

      

2   

 

      

3   

 

      

4   

 

      

5   

 

      

6   

 

      

7   

 

      

8   

 

      

9   

 

      

…   

 

      

 

Pupil’s signature: 

Jump Operator’s signature:
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10. Individual Monitoring Process Journal 

 

Introduction 
 

This document, to be filled in by the Jump@Operators, simply documents the pupils’ path. It is to be 

filled in after every individual session after the Individual Development Plan Agreement (IDPA) has 

been signed by both the pupil and the Jump@Operator. Furthermore, when objectives change or are 

altered or new goals are formulated after the signing of the IDPA; need to be adjusted in the IDPA and 

initialled by both the Jump@Operator and pupil. 
 

Key Terminology  
 

Objectives: What do I need to do in order to complete my school leaving certificate? (Tips for filling 

in the table: for review of original objective, no need to repeat the full objective, topic and priority just 

enter the number)  
 

o/n: this refers to original (o) or new (n) objectives 

Topic: This should be filled in by the Jump Operator. Only the numbers of the topics should be filled 

in (multiple topics possible). It categorises the objectives according to the following topics: 
 

8. School motivation (increases pupil`s motivation to going to school) 

9. Valuing learning (increases pupil’s attitude that learning in school is useful and important) 

10. Engagement with learning (help students develop skills to engage more with learning) 

11. Self-confidence with learning  (strengthen pupil’s belief and confidence in their ability to 

understand and do well in school 

12. Commitment to complete secondary school  (strengthen pupil’s commitment to stay in school 

until they complete their school leaving certificate) 

13. Anxiety (help students to better deal with feelings of worry and nervousness) 

14. Self-regulation and control (help pupils develop skills to plan and organise their school work  

as well as to keep track of their progress) 

15. Withdrawal (reduces pupil’s feelings of not belonging to school or giving up in particular 

subjects or school generally. Help them to successfully deal with failure and feelings of 

helplessness) 

 

Priority: The importance of achieving a specific objective. After defining all the goals, these should 

be prioritised with 1 being “highest priority” - critical, 2 being  ”middle priority” – potentially critical, 3 

being “low priority” - necessary 
 

Activities: What activities do I need to undertake to achieve the desired goals? When, where and for 

how long will they take place? 
 

Resources: What resources do I need to achieve my desired goals? 

 

Review date: This is the date that you review your progress in achieving a goal. Here, together with 

the Jump@Operator the pupil reflects on his/her progress, whether objectives or planned activities 

need to be amended, identify challenges in achieving the set goals and identify mitigation strategies 

(more detailed information on this is filled in the Individual Monitoring Process Journal).
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The Meeting 
 

Date: 

Time: From……….to………. 

Student code: 

Objective 

no. 

o/n Objective  Topic(s) Priority Activities  

(comments for “o” objectives) 

Resources  

(comments for “o” objectives) 

Review date 

   

 

     

   

 

     

   

 

     

   

 

     

   

 

     

   

 

     

 

Next meeting:  Date: ………. Time: ………. 

 

 

 

 

 

 

 

Jump Operator’s signature: 

If a follow-up meeting is not necessary, please justify the completion of the individual plan for this pupil: 

(Please also update the Individual Development Plan Agreement “Completion Date” column) 

 

I (the pupil), agree that I have successfully achieved the goals outlined in the IDPA…………………………………… (Pupil’s signature) 
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11. Workshop Feedback Form 

 

Workshop number:           

Participant code:           

 

INSTRUCTIONS: 
 

Please rate aspects of the workshop by marking your response on the following scale:  

 “Agree strongly,” or the highest, most positive response 

 “Agree” 

 “Neither agree nor disagree,” or an adequate impression 

 “Disagree” 

 “Disagree strongly,” or the lowest, most negative impression 

 

Your feedback is highly appreciated! 

Off we go!  
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A. The Workshop: (Please mark your response to each item) 

  Disagree 

strongly 

Disagree 

 

Neither 

agree 

nor 

disagree 

Agree 

 

 

Agree 

strongly 

1.  
The workshop objectives were 

clear to me. 
o o o o o 

2.  
The workshop lived up to my 

expectations. 
o o o o o 

3.  The content was relevant to me. o o o o o 

4.  The workshop was interesting. o o o o o 

5.  
The workshop activities 

stimulated my learning. 

o o o o o 

6.  
The workshop was easy to 

follow and understand. 

o o o o o 

7.  
The pace of the workshop was 

appropriate. 
o o o o o 

 

B. The Workshop facilitator: (Please mark your response to each item) 

 

  Disagree 

strongly 

Disagree 

 

Neither 

agree 

nor 

disagree 

Agree 

 

 

Agree 

strongly 

8.  The facilitator was helpful. o o o o o 

9.  
The facilitator was able to 

answer all my questions. 

o o o o o 

10.  
The facilitator was open to hear 

my / our concerns. 

o o o o o 

C. The Workshop results: (Please mark your response to each item) 
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  Disagree 

strongly 

Disagree 

 

Neither 

agree 

nor 

disagree 

Agree 

 

 

Agree 

strongly 

11.  
I am confident that I will be able 

to use what I have learned in this 

workshop in my school work. 

o o o o o 

12.  I want to tell others what I learnt 

at the workshop. 

o o o o o 

 

13. What part of the workshop did you enjoy or benefit from the most? 

 

 

 

 

 

14. What part of the workshop did you enjoy or benefit from the least? 

 

 

 

 

15. Please write down any other comments regarding the workshop: 

 

 

 

 

 

Thank you for your feedback!!!  
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12. Workshop Reflection Form 

 

Workshop Reflection Form 

 

For Jump Operators 
 

Date:             

Workshop number:           

Workshop topic:           

Jump Operator:                          

 

Please list the main goals of the workshop 

 

 

 

 

Please mark which of these topics you dealt with in the workshop and 

shortly describe the activities undertaken: 

 

 

 

Topics 

 

 

Activities 

 

Effective- 

ness
33

 

O 

School motivation  

(increase students motivation 

to go to school) 

 

  

O 

Valuing learning 

(increase students attitude that 

learning in school is useful 

and important) 

 

  

O 

Engagement with learning 

(help students develop skills 

to engage more with learning) 

 

  

O 

Self-confidence with 

learning 

(strengthen students’ belief 

and confidence in their ability 

to understand and do well in 

school) 

  

                                                           
33

 Please enter the effectiveness of each of the activities listed in the „activities“ column based on a 5 point 
Likert scale: 1 – Very ineffective, 2 – Ineffective, 3 –  Neither effective not Ineffective, 4 – effective, 5 – very 
effective  
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O 

Commitment to complete 

and education 

(strengthen students’ 

commitment to stay in school 

until they complete their 

school leaving certificate) 

 

  

O 

Anxiety  

(help students to better deal 

with feelings of worrying and 

nervousness) 

  

O 

Selfregulation & Control 

(help students develop skills 

to plan and organize their 

schoolwork as well as keep 

track of their progress) 

 

  

O 

Withdrawal 

(reduce students feelings of 

not belonging to school or 

giving up in particular 

subjects or school generally. 

Help them to successfully 

deal with failure and feelings 

of helplessness) 

 

  

 

How would you assess the interest of participants in the workshop? 

not interested at all                                                                           very interested 

1 2 3 4 5 

 

To what extent do you think that the workshop has fulfilled students’ 

expectations? 

did not fulfil                                                                                           totally fulfilled 

expectations at all                                                                                    expectations 

 

1 2 3 4 5 

 

 

 

 

 

 



        

~ 115 ~ 

 

If you think that expectations of students were only somewhat fulfilled or not 

fulfilled at all (indicated by marking a number equal or smaller than 4), please 

explain why: 

 

 

 

To what extent do you think that the workshop was relevant to the students? 

not at all                                                                                                   very much 

1 2 3 4 5 

 

 

To what extent do you think that the workshop stimulated students’ learning? 

not at all                                                                                                   very much 

1 2 3 4 5 

 

To what extent do you think that students will be able to apply the knowledge 

learned in school work? 

not at all                                                                                                   very much 

1 2 3 4 5 

 

What challenges or concerns have you encountered during the workshop? 

Please describe: 

 

 

Is there anything you would need to improve the quality of the workshop? 
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Other comments: please feel free to add anything you consider to be relevant in 

relation to the workshop: 

 

 

 

Thank You!!! 
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13. Experiment Monitoring Template 

 

For Researchers 
 

Date:             

School:                          

 

Please inform us about the current state of implementation: 

 

 

Which challenges or concerns have you encountered during the 

implementation? Please describe: 

 

 

Which solutions were found to overcome the challenges? Please describe: 
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Other comments: please feel free to add anything you consider to be relevant in 

relation to current state of implementation: 

 

 

Thank You!!! 

 


